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(Motivation)/ 22 B HVEE N 72— » 2K
FOHRIR Yy 2 — - FTASAEAEEIE - [
BUE A ZE A HTEEE ? ZEE L
EREEREIEAS - EREH - 5l
TIMERFEZ RV EEE B - W0 H AR AR SR
HIPREENES) - LEERIHEIRES

51 ~ WAE— BRI HERFHE AT Ry
—TEAFERERE (5R3CE > 2004) -
BT OB b — el R R AT Ry
Fy & ~ 7R ~ SREEMIRFEM: - Bhb% R s
FEAE Ry Bl 5 HI 1 (508D (Motivating)
FEAHEGRTT R B2 P > TR £ Z AR s AN AVE
PREOHEEERE - AR (2007) 52 REHGE
— TR (A T SR T RN EEN ST > B
SIRE(EAEE) - ERFES [REZEE) - 1EE
%GB A R — AN EERR - NAEBI
(Intrinsic Motivation) (S(A{EREN) FEHYE
A S SRS T ARV B - IS AE
N EEARNEIEIR USSR ORI NEIvak-4: 8L
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H A A R 58 21 8052 1Y Ff E 22 RS I
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TR ELHREE ) » KRR 2 & HEZRTBLI R H
TF o ANV EE - 1N 1
B0 P Y R R B 5 A T AR R R 22 AR
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7]~ SR R FFEE R NIEIREE - B2
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Btk —EHe OEE FEEAN AR E
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BIRE 5155 o EMERAT
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FHTS S EARHVIMEBIE - NI > S
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R AELRBENADK

fR#% Deci Fil Ryan (1985)FE iy HHIH
TEH e T RSN - HAZBINER
BIRESE - ENEIIREISIEZ T > A
PP EA HIET RRR > HREE R EIE
TRV BAGER - NIEREE H EMERES08EE
NIUT R RIARLE - PLE(E R H
AT EARR - BB EHE R EEE R
S (e HE 2 1L g 1T R ey A BLO B AN
2 WS AB L B AE LN EBITRD
H E57FF - ArLIRiE Deci £l Ryan (1985)H
WO EEERAEH  BEER ~ LERRKEL

K E I E B G B EEHNEERE
o ME=FZRARVEG  EEE
MIERIWE SRR E B LR WA
BEOHFREEEEBOAE - EEER
IS RE W S Y LEE R ORI - (HESHY B I
FERREEGRS - EMEIIH B EH)
P B R AEED%(Deci & Ryan, 2002) »

R B PR EREEAE - B A 3 NAE
B4 (intrinsic motivation) ~ ¥MF Bf#(extrinsic
motivation) FIEL &% (amotivation) - B R E
Higw Ve OE R R 2 Am e s 0 1M
OHEFCKEIEE LR (autonomy) ~ 5L
(competence) ELFE R R (relatedness) - H F &
e AP RVE MFIRTT Ry B 8 M5 e
BN E CHVERE  IHERUEIE AR Bt &
RIS AN E e - R S ERIPH
RHVHRSS » A A SRy S o R R (E G
REJT 5 B RUEFE(ERS RV B C B AR
it AEERAER A ZEEE (Deci &
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T IRR - & B B (e (o il 488 4 ot B B2 A Y By
73 - NAEEMRE NS - R EIPHERYT - Fb

BARET F R 25



TEENE S MEEN T FTBa(E - Flam] DUER
YFRCE ~ I DUBR RN B AN - A A HT
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FHEA R - EAMESE A - &
ESERHE - S ERE = EAN LR
RS » BEENRSEM - REEH
BREEmEEEmHER - E5BERT
RIGET ~ M BETT BAE - SEERER
T BRI E - B RE A E
KR HETF B D—aoiT -1 %
B 2 AR SME BN - R E VAR
=y

Ryan 1 Deci (2000)45 1 » 50272 A (T
] B — 35 52 BE P9 1F B A% B RE S B A IE [)
HITERE © WAEBIRE AR B AR (HAR &R
B AIPREK ~ FEREAIFISR(E A BE ST ~ BRE A
SEHEMER o NAEBMRAY R T A
2 [EME (assimilation) ~ #5374 (mastery)
ETEL AV EL @R (spontaneous interest) %z #5725
(exploration)fy [ ZAfHH |1 - 111 72 1 B AVE i
[ AME SRR & S 2 2
NAEENRAEE M 2R -

TR HBE T » BN EEBRE K
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o JERRALE REFREA RS > D
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RS AR A A F RS - N
&?ﬁﬁﬁgi/“d\—ﬁﬁééﬁqﬂ%#& il
BEREEFAINAES K (Brophy, 2008
Froiland, 2010; Lepper, Corpus & lyengar,
2005) - EXEHINFEENTE R 2 B ELE K
g WEEFMER R - Al - I HE
e B A AZ O YO B FR R A B R (A
(Deci & Ryan, 2000) - FR4E 5 FeiR e B 5w > FiT
ANHHERE ZHANELHEFRK  5BEls
EF&ZE@%‘%? - BABEMERYFR K (B N AR
FHUHESS ) ~ DL B EMFRR (EARE]
ﬁ REJHETTIAERITTE)) - B LR KAY
e B BE T P AE B 1 (Deci, Vallerand,
Pelletier & Ryan, 1991) -

Bt AVEEE - R ENE (B
ZITHER) - FIOMEEE (S0EEE 7 S
AEFIMESEREY ) ~ FIASTEEET (R RE]
RAEER ST 83 ST E SRR B4 ) ~ FIFE
SHET (TR T Ry B RE AV EE B
BE) - DUREFINEEE (EERNTE
Mz B3 HITT Ky ) (Deci & Ryan, 2000) - H £
BN G SR FEFEE A TEE - IRIEE IR
REM S - BRI EERESEEER - DIT
JrE R GUERR A BT - — RS
HYERAE BT SE MR R - 1B i —IH
b5 Y SR 1 2 W RE A B S B2 A T A B 1
R EYMERETERE - DIEOR R A TR
HiEE - DUEGSEISGR e A meER - —%
BANT RAasStH NS I 8% - mlREaEth 4
IEAC(ESE » LIRS H R IERERYER A ~ B
TR 5 ERAR AT Fos 88 F R =l T 2

B BEHBMEEEE - R M T R
HEHNESY 2B NEERERRYE
& BETER N A FEH 2 S MYRFfE
LI EEERRER Rt s 2 E
HISERREL SRR RS -
W7 - NAEBITEEL 518257 ~ DhER
T FCHPREAY R4 HRE (Patall, Cooper, &
Robinson, 2008) - iz tLHHAHIS B RES L & 2
EIEZHENEIE 2 PAEEEF - AN
TEENRAY X EE - 5 ] RELL HAM ASRIR HE R
HYERERE S ~ BERVECIR DT ~ DU ER
FeEERG Rt (Gottfried, 1990) - A = K A EE)
PREVERA: > AR —RE O (Flow)ds
B L2 e EEN LI R R
IRERE - FEEERYZEFEIRL 2 EL (Shernoff &
Csikszentmihalyi, 2009) - E235 1) fF Btk B
HNYIER: - Flansg R (Deci &
Ryan, 2008) - {E{FEFFHYIE I 522 (Froiland,
2011a) ~ ki /D éEyE A (Battistich, Schaps,
Watson, Solomon & Lewis, 2000) - 4 M5
WER - NIEEMRIR S AL - FRIRGHE
R SN GEEE (Froiland, 2012) - (NEH)
R R ATERGS ERF - @D R E S
FI—ARIHZE (Grant, 2008) » B EAk A BLZE
Py /& (Froiland, Smith, & Peterson,
2012) » L AT AR MY B B A TR R S
#hIFEES > i AR e DR
o B RS 2 1Y =R A B R N AR B -
PR ER o B WY e 5 5 D P R o5
AR RRERY 25% » B AT HE TR BT
TARRG - FEE WISt smE i ry & (Cleary,
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FERVEIRAIE, - MFIAl A RS £ Y
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itk - N2 A RERZEEGZEIME
R - T AR TR 2B A AR S -
BEAh > GRE 1T Ryl A S A R E YT
RrE > B EN AT > A—E
SEEhHIRE RBRAIEHS - T H AR e
Y - AR AEIMESSRIEL N E BN 2 ] > — %
o5 &2 mEEF (Hardman, Horne & Lowe,
2011) - Deci, Koestner, & Ryan (1999)§1¥#£2
AIEE EIREERGHT » (T 7 — MR IR
RERI N E BRI VR S A (B E
'EAEE) - EE) o GEREUT > NIEEIRELE
B A B AV EAERE - AR &
HNEEREEARETE  ANES T
8 o IRIBEIRSEE - O EREREZECEEA
WA AR 4R R B AN A BN - THE
R THLRE S AR OB B 1 Ry =
BRSO T A o
— A KREMHHEE

R IRBEIESFEZ S LY
W7 253 (National Assessment of Educational
Progress) » 73%HZEN A G Ry T 4ERR MR
&4 (Perie, Grigg & Donahue, 2005)- 1 i i@
ZRENINAEEIE T - S EREEbT 5T
(Y 35 fEEEZF - EEIHES 33 44 (Mullis,
Martin, Gonzalez & Kennedy, 2003) - At »
E B E 51 BA 4 S AR A0l e 2 B SE Y I AE BY
% S EHENZE - fEREERE EEYT
I H =52 B 2 Rl %ERR (Csikszentmihalymi,
1990) - HRIENAEBIEAY A » H—fRBIREK
MEHEIIE % » AEEMRE SRR e
Fe s HLfE T Y Bl 3 A IEAH B (Becker,
McElvany, & Kortenbruck, 2010 ; Guthrie,
Wigdfield, Metsala & Cox , 1999; Law, 2009) -
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BN S NEST - A AL EIRAYETE
i P 075 28 B 2% BRI ORI - (A el o
WEEESS - FERRENE Z R O ER —
{IE[E EY - BelSERE a0 FLAR T PR Rt
s N A SR (Mokhtari &  Reichard,
2002) - 7 E BRI S - THEHRNER »
BLNTE NS BRI o 12— TRAE I 5T
1 > Becker, McElvany, & Kortenbruck (2010)
FEANFTR - HEEE EEE I ZEE ERE
3 NimE e ErIRERE S - ANTEE)
PR B RS A N E BT S
FEE - A R P B S S B S R N 2R
(Y A A B8 S 6 S S EH
BT NAMIBEREE ) © &f% > KRR H
AR - RItES H SRR

—JH DA SRR P AR i &y H AR HL &8
SR ZERY AT Ry - B B RS
=12 (Concept-Oriented Reading Instruction,
CORI) - CORI s1#(iy HEEZ 2T 4 ~ 5 F4,
EAWRRES B - MfTREES A ER
Ry 1E B SR [ ey 22 P Bh AR e B B0 R BR
g - CORI FZEHETT 151 5 THE RS
BE IR EREEIRAE T - NEEIE - BE
Ve~ BRGNEE - BERERERE - SREEE
FIER - ARSI S EE AT A e AR E &S
G 5 THEHEIR PR 5 THEERTT
% BRI EREE R RSN R
SE 4% CORI SRARAEA [FERHY 11 FEA
[F it 775 2 B s - LRI -
CORI HAYER LA S HIRIRE AN EEI - B
S BN ELENS - W HBEEE FEE
Ry 7B %% AR SR I B 58 (Guthrie,
McRae & Lutz Klaudia, 2007) -



S PADRBRFERNER

EE NI BB E T [ 8 P19 i B2
A B KBRS N ERH 2 #EE (Gottfried,
Fleming, & Gottfried, 2001) - —IEfz 3T HIHTZE
BUr o TEEEEEANE o EEIEEE
RS E L 33 {8 &8 7% & {F B 4% f 40 4%
(Organization for Economic Cooperation and
Development, OECD) & £ [ §1 f#y 17
(Fleischman Hopstock, Pelczar, & Shelley,
2010) ° Al Ry 2wty S5 75 HRF A A B AR ER: ~
FBHY ~ TR R ERBERTI R E - WA
SRR AR R M B R 0 H AR R AR
HIHERERTE - TRTT B L EHY (Lee
2011) - (Nt - HEHVHEGREEHEAIN
B -

WIERRE - B TR RIS LR A /E
T o A AR B ATER A b H A ) 7 5 AT AR
B A R SRIE - BlanfdEt ~ ARt
fef& (Montague, 1992) - It 5% 58845
B ORISR TR BLEL B SRNE (0 f e BE
B R R R R - (AR B SRAY
G R A M - R R =8k
B o M H AN B C BRI T - IE
Gh o AR AR S . %
B e e EHHAIE - IIRES T =R
A G ERR R A R W A (R HY AT
(Middleton & Spanias, 1999) - BE2RFE AT DL
REREE - MATEBTE BB A T 23 L
H A 0 EE R DUE ST

46 > Stipek, Salmon, Givvin, Kazemi,
Saxe 1 MacGyvers (1998) THZcasFd » FfM
HEGSEYREMIE A REGERER &2
EEFERBECAERE LEABFRS > L HY

PREMEE S LR - HEH - BEEK
B FORAY S R R B B A B 5 B
SKAYFHIE > G405 TR CIEA[E] A% ~ 5REE2E
ABBEMIERG EIE ~ IR RERI ST
A W HAERRERSCRF A B - RS
BEREES - S 2 > B R E M)
PR A & R A ] B B R Y

B AEEREESEIFRMLE
CEFY

BrT R BRI E RN T2
R — o TR BN R B A R 2
2 (Froiland, et al., 2012) - 5 PN{EBII&I 7%
HEEIEFERANEY > G HEE S50
YREE (Shernoff et al., 2003) > i {EEEFHY H T
LT EAE SR RS IEH =2
(Conti, 2001) - FHZHY » ¥FHA SIS I ME
EIRVERA T > FEEERMI H FRIBS ST RRA
&L MRS E CHHEf TR E R
%

NIEE R T8 L@ FEIEE =
B (PR R E e ] PR AL R IR A
HYERFCERIE » FRERRC R R AT > R R
EHEA - BAEBME (Chafouleas & Bray.
2004) - NIEEELEE e T AR B2
Ny~ & B G RE C A+ 1k (Grant,
2008) - M- BN BTN B Bh iz R Ryt B
FIt A RIFFE EE - RESHET-E2E NIEE)
PETE G N EEN AR A T Ry > ]
WV EEYIER - REWEE AT
(Battigtich et a., 2000) - fi e EEEL R A HEREE
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o ELREE LI - SEI LR A
(Battistich, Solomon, Kim, Watson & Schaps,
1995) -

1 PERHBHSZERNREIRLZ
FERARA T

bR BRI [RANIEEAE
TIREF > TRk = BT EL > GEREHTE
R AT - SIS RRE(E RS
FRE(T REVENST » BN R E BN
2 ARMEE R G = DB - K
BEAE AR « AR RET 2 H B
KBRS > vlERaan T © BAIMERES]
(externel control) ~ {KFESMEEIFELHE ~
ZRITEEEER - thZ B Pk T IE 2 B
FEIREE - REARVEEZELN - (R EE
S B AR = S R Bl EL (helpless) - alf
oo Py feam iU TS ] - B Rt
HOVEE) > BRILZ MU M A R
S BRE R TAEIVEE E N g
BB SHIRIN B IR TR SEsT R
ISR B H B R EERL (self-worth) - R
i Grolnick i Ryan (1990) 1 THYBHST » #25F
YE Ry 2 R 23 > LLRL R E Y R
4H - HESH K - HENE S 26
HERE RS2 ARV EN - Bt 78 B BT (EE
& —HEARLETESE AR BEE S
FIVEER - HHEENEEREAEED
SR o FET T BN R AR B B RE B E
Btk - JTAREEMMIHIE B CHEEEE
BHEE  $RAtth I R AR ER R - W EEEE
FIEEBEMINIERE (FI20 > RisesaE
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BB B R ROIG BLEE 25 A\ 7y AR Y SE
5% ) - Deci, Hodges, Pierson Eii Tomassone
(1992)iy 55— IHAFE#ER » HIE4HIRRBEEEE
HhEREE CNEESTIERE ) HEH)
t%IE = (RN22 )38 8 8L P A2 B i) m BT A
BRI - AR E N4 R
= JEL B HY B EE K K (Hardre & Reeve,
2003) » Al ER B N AE B A fih B 22 PR e
AT Hoa th B SRR B L, -
55 (2003) PRatE &R TS 4= 22
HEE T Ry 2 BN - S TP AR
B4 2 NWIMEEEE SR REET - 28 B
R ERY AR E] ~ A EIRYATAE 3 BhEf (% -
B [E] Y[R 2 T BRI A AT A2 » 2RI 4]
AR ~ 4]~ FREH A AT AR
DR E A E B B AR - 255
R (2002) PRETsZ BB N R B2 A B
BRI AR BRI 2 B IR -
A [E] M 1) B S e R Y B R AR L B AR 2
BEE AR A 2R - MR R
BERA NEN B A TR - SR
PR IR S BRI B A 2 B
ABIREAESBUR -
BARRBZFNEE ~ JHENT - 3
HEE RN - AR IRAESE - R
FIRMEERIA AL - BB
L —RHVEEE R A e (E g E - A
NSRS RURREE TR - ek —F
SERRETHF - BT B (L2 i iE Le 5k AL
HY SR 5[t 9523 - Richard Lavoie
(2007) EENtEEF A " ARKTEEA L RYER
BE | ARPE - MR Vsl
R PEfE A [E Y 224 B (B E A [E HY RN P



o WR—TEHE RIS R 2N 5 a0
Sy > HIlHARfE o Lavoie $5 1)\ A [SIHY
BEE T (DR ESR - QBIIEER -~ (3
EHEFR K ~ (FIAVEEK ~ (B)E4RFFE K ~ (6)
PEFIFE K ~ (N2 Al 75 K A1(8)Er s R AR oK -
RR A [F 22 & Bl ERY BN R F4H &
5] » M- BE S S H — TR 7 =CERE 578
BIFTE S L - 2012) -

e RESEBRBESEREEE
BY75 AR

Fo R R TR S AR A B AT ROR. - B
B2 Bl 5% o A T e an An] D £2 A Y P A
B - MCERAUCA Y )AL - TR G5
BARHNER - EHENRANEEE
By o DUT Ry 2 U7 A BRS¢
bk L C R T

B T RHVERRS ~ SRE B REEREE AT LA
fie # 22 E 7y N AE Zh % (Froiland, 2011y
Froiland et al., 2012) 5% 5 E3FFM R EH
EEIRAVEZRA © (DFEHE LA (27852
B ERRE CHEURE ; () A HIER
HEGRIEMENBERERE (DA
CUE AR » N H S AE TR T R i e ey
5 (O)IL BT EREU S T A B EAVEF
@ (B)ZEESAT SR - SR E E
HIRE - IR ERESEEEE © (7 BN
Eb > BIAAEIH REhER A E R TE - AR IR
ERE RIS D Hy RS (Froiland,
20113; Reeve, & Jang, 2006) -

SIESESES BN S B
(cascading effect) - f2FIEREBEFTRS - &

{5

RO E R 0 W EH CHNER
HIENE - PR BRI A Y AR B -
2 B A Y B2 AR R B R R 4G MR
H [ % (Froiland et a., 2012; Radel, Sarrazin,
Legrain, & Wild, 2010) - £ 5 F 53572l
{2 A= 0 A BAEH E T2 R — B ER =0
By o BIAFEHPRANER B A E T - BY
A HEERK - BB R - At
PRECEERS - A BRIV EEE - BH
Hilh - HHRE - S8 B RrESE - A
= B E RN T = B R T Ry sk
R (D ENEFIRER © (QHEIE
PERIERERE S © QR LB PR
(Reeve & Jang, 2006) - [tE41 - AEERHH AR E
LR B SRR & 0 g A4 N TR Eh i
(Skinner & Belmont, 1993)- Radel % A (2010 )
Tt E RS SRR EGEEEA - I HFHER
AABLEIEI - ZUTERY T AR S R A
—EIH A E RS B AT B Rt EY
ZETATRE A EEBAYE RS - 8CEH
BN ARSI - EEZR—RERA
TS o R B FE 2 EiSUENEE AR HY N E B
1% MRS INeyE A2 A A  MESE)
1% o At - BTN E B R IRBCEE EAH
[EIERAE - (AP RIHGEE [ 7 B N A Bl A B B 25
SELR - RS NN 2 B2 4R IR 4 b
TEEH - AL > Bsg AR 8 S EE
SNBSS R EN R -

B S 55 — TR B 2 m] 5 o
3 BUGEHAM T REEEI B - A RS NEE)
1% > MIERE#(R (Deci & Ryan, 2008) - &4
BHBG AR T B 2 81U A T35 - I H
0 ERR e > [SI0S DA A = Bl ) B2 AR A
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T Rre i B By (Rhode, Jenson &
Reavis, 1992) - EEHNE - fEFEHER
= Bl 00 7K 7] B2 A fig R At (2 R Rl B 2
Mo~ D - SRR MARNE - SEEEE
b (A B ERME) mgsEs - mIERZE
HEIRGE ~ 5ERER ~ BOERLF R - 40tt
—R » ESERE A ERA (HERA I AR JIAZ YA
B A L EFE K (Deci & Ryan,
2008) - 40 FHETA LA B E B R E H
AR - BUAYE SN B IR A B
R e S ERRARR K - YR » R
LT B E R FR A FEF AR EE
BSCHTENTT Ry (BIAIEREAT B BRI ) S
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Strategies of Intrinsic M otivation of
Sudentswith Learning Difficulties

Mann-Chu Lee Woei-chen Lan
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University of Taipei University of Taipei
Abstract

Students with learning difficulties in learning has alow degree of motivation. Researches on a
particular subject area reading and mathematics, intrinsic motivation and learning - there is a
considerable degree of correlation between (such as subjects interested and continue to maintain,
pro-social behavior and happiness), in particular through the spontaneous help teachers and parents
to improve student motivation. Students' intrinsic motivation if trained or training, is to let the
students have a lot of progress in the academic and social / emotional aspects.Explore learning
difficulties intrinsic motivation, and motivation to learn about the theory of self-determination, as
well as students with learning difficulties to enhance intrinsic motivation strategies of

recommendations.

Keywords: students with learning difficulties, intrinsic motivation, learning strategies
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