FkEa i) 63/ KR10646H 1-14H

HSARINK— 8 HERE

B 4142
ESReN
S NG

EES

AL EAERRIAZ L R FER SR (Pivotal Response Treatment » fjf# PRT ) 7 VU{E F 3%
TR TEE TR ERRONE T BREE ) kT AREH ) PRE=ERLT
B TEHWEH ) ZER - 5F  KEBE - AURRY T 0 EST > BREENE
MEDBR AR REE 2 A > E B LIEESS -

RAfEY - OKRER - BREE - BRE

f

| —] =T
= =]l

[l

W0 S TEFN S (5 — B 2 P 3 Fe i =X e
JERTT Ry o it - SEEEESRAELEH
HBER P EEZ i AKX (Koegel &
Koegel, 2006) - [fli#%.0 S EFI Sk 5 A 21
€ B 17 Es 47 # (Applied Behavior Analysis,
ABA) &y oy B — & & Z 22 (discrete
trial) ZE {f [ 2K (Koegel, O'Dell, &
Koegel, 1987) - {HH* BE—E AL
R EENRBULE R IMNIES - i
ERULE R AT R HIEEGERT
B 94 2 (Schreibman, Stahmer, & Pierce,
1996) - (AL » #Z 0 S TERNSRER T B —E
VPR TR — B 1R AR
i EAE B AERNBEBRRET  EiHE

L E 1T B (Koegel, 1995) -

20 RFEFN SR o] S A FEEE -
FEERRAEZTR - g —EIEE AR
SELME 2 SR o %00 S FERI SR 2 DU T T+ B
OAT By B R B ~ BB EGRZE
BHIEH K E K EH (Koegel, Koegel,
Harrower, & Carter, 1999) - jff B & #H
(Self-Management) 2 £% .0 52 JE 5l 6k Y 55
=0T R - BEEEES A 5 REH
HHIERGEEMEREREEEFHEC
TR HVEZ M A FTIE RS & A
2 — 5 B B R E T R (Koegel &
Koegel, 2006) -

N EPES AL (regulate) H
CHITT R B B EE - BB BRI Ay R
B ESEEEE 28 FEREE
(Koegel, Koegel, & McNerney, 2001) - i &F
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% B PE S EAEAE AT ~ B 2R R
RERVBRAZ - R E BRI MT B -
T REERE T - 57 2% 5 28 T R
1M I E 217 B NI HCER - B MRS
R G B RBERT RS > B AR
(Koegel & Koegel, 1990; Koegel & Frea,
1993; Koegel, Koegel, Hurley, & Frea,
1992) - % Lo S RN 48 2 H 3B B RS
& HEEE R EREE RS REF
REAMREMA - BIEHEGZEETRE
KIE1E B F 3518, (Southall & Gast, 2011) -
N H BARE AT B 3 s e T By 2
FE - BEBTIRERER - EROEENA
PRIEE - ORGSR E - 7E5TE SB K HAR
LR #h 1751 & 78 A K (Dorminy
Luscre & Gast, 2009; Schulze, 2016;
Zingerevich & LaVesser, 2009) » H it )£ 5
UARBEETRELEEREBE - 835E
H BAE S 42 H FEH 7% (self-regulation) 2 H
F A#E J7(autonomy) - 5 B I HE ECEEER -
SEE R A TEN L (Myles &
Southwick, 1999; Southall & Gast, 2011) -

DAF gt 200 S rEsl Sk T 5 3
B R R EEN - 'iER - PR
B L2 ERE RS MR 4 -

B BREERERM

TE AT B2 Rroa e UE A Byl ~ 5%
Bl EIORSR - DEAFBERENGER (Car
et al., 2002; Horner et al., 1990) - Horner &
AR 1990 FEHE HY - TE [ 1T R S Hr g s (8 A
T RIThRE M ~ (B AP R RRER I T

2 PRy B R T

fi LR ~ BT A EHE ZER
FBEEBAAT RS (Horner et al., 1990) »
Bambara (2005) 5 45 tH 1F [71 17 fs S 7 & H
(& AT Ry PR B R By o2 E AR R (K
FZ5 > 2008 ) - 7= 1 56 5 A R {1 1] 75 oK T 12
2T/ ABYRES - 218 FedzH - KR
17 R 2 4R RO b ER » DRI A 405
o' B YIS o AR IE T Ry SR 7 AV R
($H>03% » 2016)

WOE E T R bR TAE B ARERET - ZHE
AR AT R - R EEHE
WEH (=REMH - M > 2016) < IEFTT
Ry SCRF RIS Z — R BB A BT RETERY
BT R AR AT Ry P REHY 3R > A0
e B R T S R - T R T A
R Ry 72 IE 1A 1T By 3 SR8 B9 HR % (Young,
Caldarella, Richardson, & Young, 2012) -

Koegel - Koegel #1 Parks > 1990 4
FiT s b Y 2 25 B e 2 P/ L Ay B 4
FM “How to teach self-management to
people with severe disabilities. a training
manual” FEE] - B HEFERE - REHE
HEERERHEE CHTRITEE 2 EE
MR ET R > BREEHESEAEE
BT Rl sk Z AT R B 2 K8 AR
REEETR  ERMESRE - KEREH
R HRER R EEESEEEEC
HIAT R385 0 B B B 2 g8 7 > 0 BLEA
B WEBECHTE -

fR¥% Edelson (2008)HYE 5% » H HEH
= RYHRERME A E (autonomy)
HIFERE Z fehall - T B B HE Y B A2 R ¥
Bl R Y S R X & ~ IREE Bk



EHEE - EEBEES LERE AN
(Edelson, 2008) - ¥} 5 PAEEE L E it B &
HIFI SR - BFESEREE B REE K
B fehd o HARIT R WD BB B
ZWhBh o ML e (E30F
JBlEE - £ > 2015) -

HREHZHESE A — 25892
FeAR 8 B CHTT Ry - IR E
HEBAEE - sHELHEE CT R
(Cooper, Heron, & Heward, 2007) - Schulze
HIfR H B REHAVBEERE T B s
BREE-HETR  BREE > WETE
BT R HAR - S Bk A T R
A E Fe s (Koegel, Koegel, & Parks,
1992; Schulze, 2016) -

W H PE A BRI H AR T Ry 2
{e R 4ERF (Cooper et al., 2007) - SRE AL
HIE B PAEEL AR AV ERSE ~ 1158 ~ R HAM
ST R (Carr, Moore, & Anderson, 2014,
Schulze, 2016; Southall & Gast, 2011 ) » 7R~
RE JBk /) e B B2 A Y /R SR I 3% o A& AL 1
(Koegel, Koegel, & Dunlap, 1996; Koegel,
Koegel et al., 1992) » DL R $EFHE A TIEE &
OGN VA
individuals' functioning levels) (Dunlap,
Dunlap, Koegel, & Koegel, 1991) - B &
HEAMESZLE TS HNEEHCHITR
ARk D17 Ry R RN RE 4R I E 1T Ky > ¥
POEHPER R B E RIS R R
Xt EEBSLEHEBABREEEK
EHRBNEMHESLESE AP =
(Edelson, 2008) -

Apple-Billingsley #1 Schwartz > 2005

(independence in the

FERIMETEAE > i R R R B R ] B
AR EE BT AT RERE > 2
HH PESE A B TE H N ME R B B
Ft 0 INMETE T B BE A B E ) E 3
EHRE e IR T E 1T R A -

&k LA - B RBCER RIS T E
PAE S A BV ~ 887 - B Bl (self-
reliance) ~ K B & Z5E 71 % (Briesch,
Briesch, & Mahoney, 2014; Schulze,
2016) - EHEFHYE - B WEHEHFEITAE A
Ji 1L 3 R AT B A SRES G A (Briesch &
Chafouleas, 2009; Schulze, 2016) -

Koegel F{1 Koegel (1990) Hi AT 52
ETEH - BEE R B 58 RS E )
B RRET B E AW ERY - — B ERE
e R (1 26 R BCR AR IR — B R o (E
e E H H EHRTT  —2HKRE
BTl E AN Z B AREERES -

HREHRIBHT 2B - G5 8
WE RIS ZEMEN 24 0 2AHEMEN
it ATATEHZ A EZT R RAEZIE
g HET R ZE8% > AR A EE 2
BHEAESZAES b5 WA DR E
B BFESR A 2 f5°K 5 7N ] B 2 e T 0 A0
I EPES A B &k 0 HIVE
H SRS Z) i $1 ¥ RE U7 g 2R [ 8 3 BAE 22
4 fig #9 #  (Harrower & Dunlap, 2001;
Koegel, Harrower, & Koegel, 1999; Amaral,
Dawson, & Geschwind, 2011) -

Wilkinson (2015)%5 H H BAE & 4 3
FHETHRE Z(BRWOT ¢
1. BFESRA BB BkFEHC - A

HECTARER  ®AZINE - TRH
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AFHENEE -

2. M ESEEARE S BT ENLIITHE
CHT REtE - A2 ESHH B
i N EYSMERISCEB LT BN 705 -

3. BREEAEBE S OEGEE B EL
BEWTE > REITE £M - BEET
Ry v R 4 57 B I [0 B A2 A [E 1 5
PEREZAT R

B 7 L (g RS - Lee ~ Simpson Al

Shogren 72 2007 F41 ¥+ —& ¢ 1992 £

2 2001 FARHEPAES R B HE B R

W IRV TR e T > BB WREER

W 6 5 BAE B2 A 17 Ry B9 H FRPEHI B A R

% HBEREHE R B ESZAELE

—ERIE T RIRE S o T T AERE -

B E A B RS B B e R

b H#E I RE 77 B 75 (% (transportability and

facilitation)h - JRG B E BAE S 4= 5 Feal

PEAE AT By 10 AR FE R BSMERT /T A

(Lee, Simpson, & Shogren, 2007) -

4k 0 Carrx FEA (2014) 2 - B

PATE 24 HIE T N A Z B—2Z a5t 2

"oy > ST~ =F% 1992 f£%] 2008

FZREREREEZ B—2aUl5t - 5t

GRIEH - BREE NS A ESFIRE

A [E]BE TP B Y B2 AR 1 1158 R B2 SE R RE

B B - BRI 4R 2 A [F 45 A

RBEBZATR  WEREEN AZHEE

PAEE 4 BB BN E AL AL -

WG AR AR YA P B BB

A4k - EPE R BRI LEAA

= &E A% (Koegel et d., Stahmer &

Schreibman, 1992) - #%.( [ [/l &k 2 F 5

4 BAKTHEED

WEH D BRACE AR AL - "R BEAE
SLEETT R - W IREE N EEES
55 Z I JREMEEBIIEHEE 1T A
BB (K oegel et al., 1992) - it H- 5
EIHRE N R BE H E R B E KR R
FEfREIE R HEEAYRE - N —Eif s X
O S SN R 1 3 [ BAE 5 28 5 B AR
B8 AE A4 -

2 -EHEERBZEERERF
TRRER

o0 R FERN SRR s B 2RV IR
TRAL E PE SR AR SRR - Y R H
HRIBHI A RE - W4 FEREE CT
Ry ZRe)] » Ho B IEEEZ D B BAiE
ERAE RN 2 AR - B 0 H SR T M A SR
<~ —(Vismara & Bogin, 2009) -

B e SRR AR Fr il B R
P& (self-monitoring) » DL & H & ¢ =
(self-evaluation) #1 BH F ¢ 5@ (self-
reinforcement) - i 2 FeEE 12 W AHE T H IR
af fifi (self-assessment) 81 5 & #% (self-
recording) (Brooks, Todd, Tofflemoyer, &
Horner, 2003) -

Ho BREEAREFEHEZLER
aFfh - JREDPREE H T B IR A - i
TE®RAH - B REAEBCEE L H e
BRI HAE > HEA - FIRME BRI
2 5 2 Bl <H AU 5897 (Southall & Gast,
2011) -

B FE HAR Fe iy B it 7 B PE SR AR K
A~ RERMWEE > W24 R



HE B CfT REVAERE 01t (Yeung
& Yeung, 2015) -

Koegel & N WEHEF 7 AT
{EE% (Koegel, koegel, & Suratt, 1992) -
BfE -

1. FE#FAlER  WstEHET R -

2. 517 H ARG H g 58 ) -

3. HEHLEHA A FEEE
FEHYRETIRIFR K -

4. ZUEE RS A E T B IE T R4 P
a5 T Ry 2 S B SR H B

5. #RER &S LAV HI LI BUE B FE R L
WL (B2 R RRE L E 2R AT
g -

LU BL— B BAE [ 2 /NI AR BR E HI 1T
R R Ryl - $t¥#0 ERN SR B E
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BLERNG » EEERHEAL - ERENLEE 0 F
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Mr o /INEREY b EREERE AT Ry 2 R Ry B EE AR N
BRNE - MARBEFERE 217 R Raks]
REZEN S [FE 218 - SR E B TR
T B/ INB L I E AT Ry
PR REBREUER £ EH

1845 4,

BHREHE [P ERES R ERFH
ST Ry o W7 R DL SR W IRy
ST REFRRVIT B - T EER

EHEHMAAZTEHZ - THE6
(Koegel et al., 1992) - /NHHHY L EREfEETT By
FARBFEES 2T e RELESHE
Th  MAESARBFBEETR (E3RAE
fEf 7 EREER e BRI E R T ) BRA
BT ( LEREERET R OB T ERES )
AL RN Ry 5 [RE il B (B 45 0 B AT
A (Marquis et al., 2000) °
YR IITZOKREK L ED

B A S am BB 4T - MR AL 2R AR 0 5
VIHYEERE - RIBE 0 AHYE I (Dyer,
Dunlap, & Winterling, 1990) - B2 42T
TEAT RBLEY - RG] FA4UHY B AR Kb 5
’JZA?&ﬁ?ﬁﬁ%(éfﬁ 2012) - 58
YR LURSMERYEEE - 40 ¢ BrERRE - IR
aﬁ%ﬂi@?ﬂfﬁ’ﬂiﬁﬁﬁ iZ[I D ESF DR A ]
DU B C A 2R iy B2 3 FR B B 47 (Koegel
etal., 1992) -

{E 2/ N ZE IR ERE » (HBER R
JE - fEETY IRERNE (8 FH B - HE A
/NEAE TR 0 ISR ERT R H AR - AR
DreEE SRS > 40 ¢ 520w 10 R AL 4R T HAEE
BESHF [ 5 77 8
YR IRAORERGY Lk

ERRON: 2 XV R /R L 3

T heC sk LEMEBIRS » WEx
iZRE - HEE R TR - DUREE2
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SRV EEBE TS > EEEL/ NI R A
17 RyB24y (4R E B P > 2009) » 41k —
INBAT Ry B4 BN B A B S B
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NPT R

BUNRFERRE SR B Fohe iz T _EERAAEL
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/NI ERRE R
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JRO I HFOMNEFLERE N
EIRFH - BBOBRFTLHE
ELEARRER

E s B R 7R 15 5 A BE T R T oK R
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B Z BT HY I b R R ) Y SR AT

AE > PROLER AR A HTH G A HUS S 0 B
5 56 Bk H = (Loftin, Gibb, & Skiba,
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Ttz T B B Z EERR > WA liE A E
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8: 31~8: 40
G [18FH &
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KRPCAIRATE] 8 (v - A LAA 2 Al — R AGAR -

RIAURFTE] 10 (ERGK - 7 AR AR ST &

PHRA :RRBEEBICHEA)IXEH
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FEHILE F BuxXshehiey

E BN BRI E eSS

(T > WIR/NIHAE R B B 15 B
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fiRr ] 5 70 g -
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7k > TLEIE 5524 (Koegel et al., 1992) »
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s $2 7+ NBH A S8 17 M (L oftin et al., 2005) -
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SE 7 ERE BRI FOEE) - A BREHK
RIS R E - — B ERESE4ES
LR Z —WEHIREHERE % - HFE
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B (Koegel et al., 1999; Wilkins, &
Burmeister, 2015) -

AR 0 E PAE S HA R R TR R B AR
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instruction) - [fij B /& HH {8 72 4 157 5 208
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2008) -
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R R R oK P IH BRI AT Ry i BEOR S Iy H.
(Koegel, Koegel, Koegel, & Vernon, 2014;
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Abstract

The PRT (Pivotal Response Treatment) intervention targets on four pivotal areas of
children’s development, including motivation, responsivity to multiple cues,
self-management, and socia initiations. The article is to describe the definition and
theoretical background of self-management. Also, the procedures of implementing
self-management are described. A student with autism who has behavior problems in the
classroom is as a case example for establishing a step by step self-management program. At
last, the advantages and the limitations of self-management are addressed.

Keywords: Pivotal Response Treatment, autism, self-management
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