BUIHTRST) STS08] 99 12

21-32 I

@REXZEH—

KA EHRSIBERTY &
XX BR AR 42
Tl B B TRS) F R {7 I B R ) S IR
W =
[Vt T BRSNS R T R R R SR

po % iﬁ‘[‘??i?‘iﬂl » Yk gl‘%ﬂﬁ"ﬁi LpuEE 0 I

I E R 2TNERRY PR = 3 [

pd 2 SELTAVE TR 'nﬁ”ﬁ o By R AT E AL 'WFU?%:EJF mip FIREE

ORI T BRI PR R R AR
PR SIS A S EITH (0 ORI R
T E R ISR L SRR AT - RRIE

gllE-

= g ]

T[HF P Jﬂj o %
EFEH o iﬂ’}ﬁ[ﬂ‘%
B3B3 = ]El ST pd FpY

oRCRASEER ¢ DR F O RURPRE) R

E A ¢

5

IR E RO RS S A
U (Y N
PE PRI ) FI o 2
TR IS LA PP O
15 (McCauley & Fey, 2006 ) » [fi § 755
5’@?@?@ AR (P TFIEATR] > R e
fg?ﬂgﬂiﬁﬂﬁupf[ﬁ”gﬂ?ﬁi e B
Yo" e SETIE s o PNIRR B E R
ORI ~ (6L~ R e 2420 R A o

early intervention, language intervention, responsive interaction

%%%EF e i rzlﬁu‘aﬂgflr‘ggp?'ﬁ?}%[ ﬁjﬁj <o
RLpUE ﬁ% FJ iiﬂ‘ﬂ[%puggﬂ ) Iﬂfglj
s wiagﬁ;qﬁ@ qﬁﬁé@
i R L PRI S o b
Wuvmﬂgﬁéﬁﬁ%’%ﬁﬁiﬁﬁw
%ﬂ"?f’l’ o [[IEs=" 2 B4 (responsive interaction
P RD) SRR R A
) RIS T 2 R
7o R RS ) L
e FY LI 5] %Lﬂﬁ”lfﬁjﬁﬁym%@ﬁﬁ ( Kaiser
& Hester, 1994 ; Girolametto & Weitzman,
2002) -

approaches > I}

B FARKT 21



RI = Ejlﬁg”ﬁﬁ’?} ; ij[l]ﬂ%’uﬂ f | o L
AEpE "F'}J VTS o (NEREE 25N SRS
ii‘ ﬁJ P P R Eﬁfllﬁﬁs{zﬂgﬂ\y
. ﬁ%ﬁ;ﬁﬁl LRI E}sd/jék] EIFIEJ@T;:’E[U:J]E,?:EI%
W%%WP@‘%ﬁW%%ﬁﬁ’$$ﬁ%
SEIIEREE BN ”_FJ‘F:‘ o [RIF=RY ~ E%lﬁﬁl ZpuE
o JREIE P R B T -
AMpVEpd g e [HFIFK/JEL [DFI?_LFL: -5
IOV - PP RUBE RO T
(I L E JFJ Ty ErRGE s inTg FK’”H
F' G R F RS gﬂﬁﬁfﬁyiﬁh JWL’«IF“ )
PR R FIJEU;@:‘—G °
T RGO FE R
Tl p3 2 5 s R R e o 2 gl e )
S TE S E'l%/“?*fk}?gl_r?ﬁf[& I
H o by Ejjhuﬂrm Elﬁljgl’]ﬁqi'ﬁ?(natural
language models ) > &> Elflﬁfﬁ}ﬁ Q8 Ok
fﬁ'[ﬁiﬁ’?‘/ ﬁ?ﬁf[iwﬁﬁqﬁiﬁi ( Fey, Warren,
Brady, Finestack, Bredin-Oja, Fairchild, Sokol,
& Yoder, 2006 ) - ?F,F]T d[ﬁﬁ%ﬁgﬁqrpﬂ”“
W’m%@%ﬁqu%uwm@w’ww

PSPPSR TR iy
Tesffc ]y o BE ?{f&?&ﬁiﬁfﬁj {251 (4 R

AL fpaEe «kﬁ Ju%%;ﬁAHI T P P JF’

fRZ=2pli##: (Girolametto & Weitzman, 2002 ) °

IF=9t > RI sl = H ﬁ‘TJ . Ejﬁﬁﬁﬂ &y FIpfEREe
TFEY > TR E U SO TERL -
ﬁ hd Elﬁ‘:f@ﬁ%fu [22: R S s
P[FTR ©FH RI S R 5
;MF: ] Q%T% Elfj}k'srg)\l » PRES, RI aﬁlﬁ_ =ty
B RIS R PR
= ?"ﬁ‘/ = PH Jiﬁéﬂ ( Campbell, 2004 ;
Wetherby & Woods, 2006 ; Yoder & Warren,

-z

2002) -

Rabb I Dunst (2004 ) ﬁﬁﬁgq‘?' 25 Zfih!
AR Y R (R HUE) 1100 B SR ADRTSE
A - EE 580 A I R o SEATPT
FAE LA 2H (86% ) [fd i (i [
SR O B TR G 5 AR
fVE [ff‘ Fu[?ﬁ T8 R TR LV D “Lﬁﬁigfﬂ?
%Jiﬁ 9, rﬁ[‘/é‘\%ﬂ%’"iﬁ@p Jif[gﬁi_ﬁ]tg,;[
felfiy = Kaiser A1 Hester (1994 ) 75 12 A
YR RI }‘i*‘*%“';—fﬁfiﬁ%&g T
w’?%ﬁ%Q?T@%%@WWjM%%
R A 0 F R IR T
R |£l$L¢?ﬁF,F“ Ji A pa > MLU (2
%”F' F‘j“ ) 1%H7FIJ[?“JI/§T{5.%:[I{ ’glgﬂﬁl
N e+ LSRR 9 O DI B O RV

(=R H T A RIFI R R oL > Sfhd
B AR TR -

B?:LPA['J.J]*EJ Wilcox (1992) I'| ¥ Wilcox
I Shannon (1998 ) "< 2/ ffli¥'] RI I'| 2%
3 9 A S E R S - T
Mahoney #1 Perales (2005 ) I?i £% RI pumy $5
9% ’rﬁ I %FIU’FEZ[‘L' s =544 o Girolametto >

Weitzman I Greenberg (2003 ) ?‘Fﬁﬁl?ﬁﬁf’?
R s = e ) WA R T A

F R G S P R 7 B
H R T PR
iy
IR RSB 9  53
1920 26 (HERIAL] 13 450

= [t S HT PIE 13 & H R

EERRN e il T A TS T
A s H 52 RO Ekpd ofmglb[?ﬂ?‘fu} £, FPF
ENE IS r%feﬁ“‘ g I—“jﬁlﬂ s BP) 55 A



e PR T P R g
0 I S RCH - SRR S R
I’ﬁ:tv\rlgj JifEE (1) Ejjr,g;lﬂ ﬁ];I =3 ’@(jtjz
Ty~ PR H 0 B o [ A T T (be face to
face) - (2) [RLET @Y HEI : pﬂ{pﬁﬁjﬁ“&
B SRR T - (3) FiE S
W

SRS PR R LR R R
Tty ﬁp ;ﬁﬁg&f pd 2ok [fk;ﬁFl "‘”‘Fgrj@ Ay
I > ijﬁM@wﬁm g
Bl o - 22 rjdpjj [F' IEASITES 'prr
Muﬁgl ) ﬁ‘ﬁﬂm [,EH}E}i‘t
AL PSR o BANH RS
L‘J’ﬁf[ SO Fsr,ﬁ bl
_EIﬁFJDI:[]:l’Vgﬁﬂ S E N—JF r“gﬁ’r; 'p;—srﬁm,‘H
1 TR ﬁ@%éfqﬂQV%$

S R Ve Sl

Ff e U RL Hanen Program (www.hanen.
com) » 915 T ] il i BTEREELIEPOH -
FE f/“‘éﬁ% ¢ [%éuﬁ‘r?ﬁ 1935 U B
Fr o EU LA AR AL Tt takes two to talk |

FH '-L'}L-H/FE‘EJ RI iU ]g,?d];f{ IpﬁﬁZ
I (EER RIPEA Y Hanen Program B
RV R BRI ] eI
BRI " 4 S EHRPT B
P R T B R
e

fi (language modeling )

BN
SR E

4 H—H. _”[l

R

8 - BABRERE

T PR 8 f
N IRPRRIE PR SR R "%’*E"fﬂﬁiﬂl
‘QE'ELiiF[H[ b P HERLE e AL EIAY

W$ﬁ PUTE L S E | RO T L 5
B e fl ﬁ%uzﬁ?“i‘@lﬁ“ﬁ 7Y Lg:
?ﬁ*@%ﬂ*@ﬂ%%ﬂi
—~®RE3NE  (letthe child lead)
LR ANITE QAL SN i‘fa’*aﬁw
R I R ORI (A A E

W IIEERC RPN

S R R P P
PO UL+ PRI W
T RS R
HI,QREIEUEIJFA»[ :
(= ) OWL R}l

OWL Jj [l 4 8% (observing) ~ =7
?ﬁ (waiting ) ~ 75538 (listening ) = 7EZ2[d &
Eﬁﬁfﬂﬂi TR ANESERN T G *Elﬂlnﬁ
F'ﬂ et IR e %glg’g—»rb—ﬂsr, iNE:
T CEE R RS O T
I o i I’*‘*(ﬁJ ViR sy~ F‘%@ J,%Zﬁﬁﬁu
B CRIIR PR o SR AG
= PRIV I SR

i P TIRSPAE SRR
R B 9 58 7 T T R

l’*ﬁfF'EJFS‘%"F*? S REEE D e e~ R
Tl e R WS T T
*w%%@p’%mﬁmwwk“ﬁf%%
uﬂflgﬁ%u%@yﬂjf VAR YT FL ( Owens,
2010) -
&ﬁ%fﬂﬁﬁﬁﬂ?%M%WQ
I IR FERITE
I R Vﬁjﬁﬁ'ﬁﬁﬂig’[ﬂlié?fé‘%
Hpviig > “Jfﬁ*ﬁ[ I~ B TR
Jj};@'[ﬂlﬁ& fE - ‘~JE[€J/¢']‘?E£I_F[J ¥

AN

R+ (PR RE  ES PR

Bl ERET 23



- R T2 AT
HIYPffP AE ﬁ‘/f\«_%k PV RS Hﬂﬂj‘ &
ﬁﬁ?@}?} RIE ]mT USRI R
IR o 3l EJT‘“&’T{ éﬁ%"?& ST
TR R ﬁﬁ@ﬂ02ﬂ%4%ﬂ@ gil
e 2 T 0 EEEE R T BAD
L HH Eﬂz$“%§ PR L
F,ﬂ 7 OWL fuf&r ﬁﬁ%p@%@:ﬁﬂﬁﬁ
i @i PRV P AR TR OWL 425 «
(Z) FiEE g (get face-to-face )

I RPN = b B T e R T S 9L

T RpS B A RS T e
T oo ﬁ%@fjfﬁg%’%ﬁﬁlﬁw TR & e
pIEAFIRETUER T ~ A PATEIE > PRTOH
ISl | M I R A S AR
ORI i AR Pt « 15
fr1s fﬂﬁ%‘ﬁ OWL "I ™ > A e
Hif 20 TR ) AL T
(ORI 55 * o IS R 55 ¢
S I I 1 R ALY

;ll)rj]EIJf( ggﬁj\fra o i_ﬁ F| zs'
ES lnﬂﬁr_ﬁ v BN SEESSRTE rf"

afpEs B
= B e
=~ REE €695 4§ (follow the child’s
lead )
7ol [T 7803 S ’?’Tﬂlaﬁ Fi A
A2 Hd T R RL P Tl R B T
R R =R R Ul Tl R e
E: LT *‘*J[‘Pﬁ&i_aﬂ‘:]ﬁfﬂpjlq i il
SRR kM}?I*IFﬁFUJIﬂFﬁ ’m, HEI !
rgﬁtﬁ » Y RLEE ISR S o R
PR ZGE T R E g p ] P

i A T

(- ) 225 (join in and play )

F[ 4R | 25024 gﬂjﬂjﬁﬁ Dﬂgﬁ
EAL?%% (EpI T IO5e S SR T PRS-
AEHEIE T [E‘ff[ﬁ{{’“ﬁ s Eljjﬁjﬁfjgjfl@-ﬁ;ﬁ
AW O] - T T
ﬂ%wiﬂﬂuik*éaa@$w@%%ﬁ’&f
iﬁ’%’“[ﬁfjf}*q’f[{ CSRE fi&,[qﬁrglsjﬁﬂ%p e

E PESEN E'Fj‘j}" - EEES 1%%1%[5&’
*Tl’j SEICIES 5 SR SN N (il
HREIT i o JEE B R T R
%@@@Pﬂgﬂ
(= ) fir% (imitate )

MLz RLY [E hT F Eﬁli{"ﬁ:ﬁ’%ﬂ*
PIses * 2 gt o 3B
R e T
F[EF ARSI RS G L G el X R
A I‘”lﬁﬁ”@‘%ﬁbﬁ*ﬂ SRV~ G ?ﬁ
prase - fjmwﬂﬁﬁw*ﬁfﬁ

x o SfTIE! jF ”HF Jﬁ&ﬁ‘ﬁﬁ HJ jﬁjﬁj

???1 ﬁ]ﬁﬁﬁFUﬁ“J PSR D o (S
A?FK‘IF[T@:"EEJWSM i Jf\_lﬁl,,‘ﬁ Fjﬂ E{JF{U;’[QK
e T ﬁhﬁﬁliﬁf,)ﬁ? ﬁ%d\ﬁjﬁﬁiﬁ;
ANy i@ﬁ R, 20 Y g[@;ﬁw?l ’
(L RO PR - 1
F'sjﬁil'“ﬁfﬁwgﬁ%"?‘? R ﬁ L b i p
Ho e T BpE R FM*U?&;IEW@
i RIS 2 PR T
(=) F_?“ (interpret )

T T A o 2 3 B
[0~ G| RS ST pL AP o o e
% Fey (1986) FRIZEIfi0 T (1 | #4r7
T » R B TS O
up%;;[%ﬂﬁﬁgﬁﬂ# #[E[Tﬁb;ﬁfl = F.Epjlg_[



G G RS IR el A

By~ ]'E[F[‘—K’}%}Fﬁ?ﬁ”[@jffﬂﬁfjﬁl%]?ﬁqr BTN
INCIRTN TN e SR - R

HWﬁ*WW@WWW%Wm“£i¢$W
2ooRy MY :’\?”#t SR }f'fﬁjju%ﬁpjuﬂ
?%ﬂwﬁb*é
P4 F FU ( comment )
ﬁ‘k%%W%%ﬁ#@%ﬁﬁﬁe
- @JJ‘E,/S( F‘g—f IH(F[F‘H%/%‘}HF\[ B
MRS (B AR )~ FE Y “azf %@}u;«
= e I pIEE TRR - \ﬂf%
Ry & TEHEN S i i .’fi F’FJJ
oy FERE T £ S U 2
AUl =0 SRR N % # R ﬁyjﬁﬁ;ﬁ@
;?:ng’zﬁ#[ F([W REEERVE 148 iﬁﬂ*%ﬁ‘ﬁ
[E[st'[ﬂ”:frlflfu JFIJB«LﬁfUP&Eﬁ",\j‘F&}E
fiph e = RS R g ) RO
( Girolametto, Weitzman, Wiigs & Pearce,
2000 ) °
“EJ Lt S FIJ BpY 47”1 SURL T g
B L FORL SR Y L G W
Hﬁwkﬁﬁﬁﬁﬁﬁ’@kﬁﬂﬁﬁB%
SRR ARG < TS | B
pwﬁﬁa%@ B IR T |
o O PR S ¢
wﬁtjﬁﬁﬁwm—Wﬁw T e
~ RO S T s | H YT
b Uo7 ER b (R L o ERLEA T )
PR B 37']34]: ﬁﬁﬁ?«%ﬂ% TR T
FIIRE By pa ﬂpu’fﬁlﬂ[fﬁ [, By *
HiHT CRRLI e ) 3 B A=
pﬂﬂi%rﬁﬁ}i‘ﬁ,% SRR SR
FOFs o

N

VP

I BARBR I Y% (take turns to
keep the interaction going )

4 R S R
HOI IR o G w Y
U S R BT
S« S Y RO E J*?* AGE]
1A%~ SRR SRR DA (O

[Eﬁjr [HUEEJHJ—J < s FUEL I E T H_F

Fu;‘%’i@ﬁp 2~3 4 (2)Fﬁ[ﬁi“"§3ﬁﬁ$@ ;
()R 71 533 0988 7 SRR 5B <

2.4 IR < (D] e i
P 8 7 0L 5 e
it QIR B IR
T Y - B B
S > F B BRI - R R
I E TR O B AT -

355 M p Jj%ﬁ*l“[ﬂu*gg,l lﬂagjsr,jﬁfl—ﬁ“*p?%ﬂ’

. 1?' ﬁ“ﬁsr, [ﬂ[%ﬁjﬁ?ﬂ#]ﬁr”

( comments ) Tﬁi?ﬁfﬁﬂ (questions ) » 7} FJ“"LH

I T 5. o b
] F RS S5 ] i ?'ﬁﬁtﬂxﬁﬂﬁﬁﬂﬁrﬁl Al
T TEERAR , 2 @@ﬁﬁjﬁ
] e BT ’5 533 B ‘?srﬁ"‘ TIREET
(= }‘“‘% =) PEJ;Q%%—)J H [le‘g g
1@;;'¢5H7f~(if“r i_é’rj“rn P (%
%ﬁ>9Jﬁm %ﬁﬁﬂMJMWjﬁ
D T+ 8 DN e

”’T?Fﬂ#‘ FIF”H -1 o PR ’f:i_jffﬁﬂ
HJ( y/n question ) =%l 1 6 it w( who, what,
where, why, when, how ) F’Lﬂ F[J ]g'i H[{['FA‘[

FENIT [ (when) A% (how ) 4
RS SHE R BIRTES G4 1y 2
H#%  (Pepper & Weitzman, 2004 ) ' £

% !

Bl #k%kT 25



rgjﬁ:f,%j (repair ) y [VRLHIF0 R SRy~ 5220
A Il
F’\ﬁ&ﬁﬂ FlIE Y- a3k [ (X5
2 T B R
o
Ef ReBdn®e
B9 EEEWSEMF“; }J ?SFQF
ﬁ‘*@@’ﬁ“%& fi %ﬂc'J J R R
EHEE BT ?U—}lﬁ’ﬁﬁﬁﬁ PR AP o
SR P £ BT E'}'I'”?I'F'ﬁ
"EJ%’T;‘FE?]‘ F{Iﬁ[ﬂﬁﬁ¥ * fel TR S AL
fﬂ?ﬁ{mﬁﬁﬁ °
2 A 050 2 I F e R
el AP EEE > S b (R i El*iﬁ%ﬁ‘
%k%%Wﬁﬁ%°WWﬁfﬁ§W5
S1 s AL TR BRI G~ e S
N ﬁf&l’fﬁj@% BIFUATR] -
3HTVH P R R — T2 SR B P
B - PP EWE ] e
S 1 L#’”ﬂﬁﬁﬁﬁ’ $§9§§5ft TR
R S pa E frog= /i)y > 2 IR Sy
FH R
4. PR 2RI l"Fl *ﬁ EEGapENREL
Pk By > = phRR «ﬂﬁ”gﬁ‘%ﬁ[
ST - BT Ff > 5 E{“f At
pd B F E VRO ~ P A o b
GO A I éﬁE'Jﬁii“‘Jr‘Tﬁﬂﬁ
Bz ipoghsF -
SHRA R — R R 5
PRI pa i g spl VR o T AR FOE R
P EHEE D HERPI - P NS
- puh VR e TSR AUEGS ) T

ERL ﬁﬁﬁﬁ@*ﬁﬁﬁéiwll » BIURZERT

I/ FIF >

SFER TR - S
A~ #) B 1E%) 124 Z ¥ (use a routine to
spark an interaction )
A i i
i ‘*J;& » B AL EL " SPARKY RLH
(Pepper & Weitzman, 2004 )
1.J‘HﬁH§%§“¢J =B F,; ) (start the same way
each time ) °
2@!1'@53 = 'At%fﬁé&f ( plan your child’s
P R N S BT
I ORISR K - 2 AR TR AL 5
ﬁﬁgﬂiﬁf'ﬁﬁﬁﬁﬁﬁfﬁﬂ? °
3%@5[?" 7] (adjust the routine to give your
child a chance to take a turn ) @ F[J=' |2k IR
IHEFIF P R 7 A PR (T S -

turn )

T RN RIRIF 5o ST T
Pﬁ‘i }%"ﬂ%f F'Ljﬁﬁ% °

4. gl?&i’f%@ Eﬁj[’E . ﬂﬁlﬁ&@‘f{ (repeat the
same actions, sounds and words ) (J[Y[I fE
B I TR T T S AP ) T
o (U TP SR AR SRR
b T — HRVEf] -

5,]1@]%%?“%%},}4 Z @ (keep the end the
same ) °

ABREEFX

SV ﬁﬁ&blﬁﬁﬁgg lc lpjjﬁﬁﬁﬂj:h‘ =

%'7’['?% BIETIAREoE S AR NN TR Eﬁ’ﬁ{“‘ f[ bd

g[8~ B DR URER] 9 - ﬂrs%f‘ﬁ {p R

Fﬁ“@gﬁ‘ﬁ?‘ﬁﬁ*ﬁ“* Bl o

(=) [ B

ST 4 R O
5 IR ﬁ?ﬁ%uﬂﬂjaiHFWﬁJ*IE&;?%Eﬁﬁi
HF[*LJAEJ;‘JT H gguj plfg[ FLE'U (48)



I'EI’W ) T ;},‘[dg‘g@?ﬁ?lé@ hd JTEJ;M ()
[ (specific ) ~ (2)§F1?ﬁuﬂ%‘ (stress) ~ (3)
PSR (slow ) ~ (D FEAE (show) = £ pd
BRI A R R
W#%%ﬂi@%@rwwhoﬁﬁﬁ’ﬁ
F\L [ PV RLR (™~ 20N (W R
% F[JQ’HIEIC’J;"[ Elﬂ"ﬁ&”ﬁ?ﬁféqﬁfﬁ?ﬁ N Wﬁ
CeE i NES U LRI ORI g g T
LR > FRGI BT T RS [
HUsiad
(Z) R
@mﬁ*ﬁ@\iﬁ¥Wﬂwviﬁw
C PR MRS 9 SR
,i%'@knm'p Jif; P F'”HEF g Llr}’ﬁ“e
f?ﬁﬁ%ﬁ#ﬁf%kjb‘w paE gL 4
YN gy BRI R RS
B T T N R - L T
I CHERTERE el il -( rﬁﬁﬁ i E”ffﬂ"*
[
(=) EhpI P AR o 51
SPEFGI R ORI > L5y TR
PR PR RIS 9 I

FOTARAR o RY MRS - TR
?9§;|1§ﬁ>[6§J Yppd TUHF’“"[WH :
RO REITBL e o dEE  TTR L 3

RARZAA BB REOT R A
O o ISR R N
T -
(1) ¥ 5T SIS

g IF]‘ f\égpqﬂi*‘*j ERET, pI
BES $ﬂ£\ AR - f\'—F E[?m/
o PRI g g
fill - IE'F HF,IH%EEIEIW* » GBI

i HY I Al E T ﬁ IR FI T A
Pl S pI SRR D RIS
SRR T RS R 2
fe-Z pafe] > PO IR 27 poyy 67
Rl 2 [ﬁ Eﬂj‘ %JE@?H@% FIJFI':J}E{\% Z

AR F'“ R F:LE']HF;%‘E GRLI| 3
E LA C T QR T ﬁ 300
3@%‘[@ > R 'iiiF[H[qgilﬁF[ SR
w%ﬁ RIS R ~ AN g
ﬂﬁ”W@@W@gﬁﬁW%@°&fﬁ*
VRN - e AL T ey T
F [ 1Y OWL R [P 5% * P
pd#id ]’E:'-H m['lﬂ EH | ﬁT-ru [E{?F;LE“]‘ ME
I e
BT IR ERACE IR -

2 BRHEEFRI

T PR RES B
ﬁ? T %F (social interactionist perspective )
E‘Hlmﬁl}lﬁl*“il—ru (transactional model ) - I?:

ST AT R
FlEB =" [ &40 2 i 7 2 R (MeCauley &
Fey 2006) I Jﬁﬁﬁ?l HHER S pd £ ] 0 F#IE'E'
FIR= 0= SEEs R P s T -{J EITIES
E?‘w%ﬁlﬁﬁ"l‘iﬁﬂi 5] o I SRR Y
FRAGTG PRI g R ??Ffm/
ﬁ%ME’ﬁﬁﬁ¢EiéFWE%%%«
E%’EU?—F?%BE% PR PR IR Y
s =y J{@?{“Jﬁﬁ@ﬁ@?;’ﬁ
P NI R AR R SR PO IR
E'fﬁ‘fl?ﬁ PR RIHE Y R R -
SERRERE I RAR 1 b T OREF 5

R #okgy 27



?gé TR %p’uﬁ:g%
I -
R Ry oS N AR R ik 3] AR THU
9% (indirect language stimulation, ILS) -
Hubbell (1981) #iV (R &= (facilitative
play) > % i Shriberg == Kwiatkowski( 1982)
A A0 O $6.5 A0 18 g
(play) o [OSE-461. SRS 15 il
(indirect language stimulus, f*5EL ILS) >
ﬂ*'firpm[ﬁfﬁ’iﬁﬁfj’wiﬂ PP VR = 7
{ﬁjg’r@:@’zﬁiﬁéﬁ?fﬁ[l » T i ﬁ“fﬂﬁﬂ FI*J}‘JZ,
SR LY )

AR e

EEWMM%ﬁEN(FWI%6) S
e TRLAFTAOS S FRLSA O

F'JE'E'JJWDHF, 3 Rl LV o) T
 WEY[E ”Lp VIl HGHIES] %‘7 3 lrﬂ&%gl
TSRSfR] e X a&lﬂ%jﬁ? %A B NE] rRoles and
Responsibilities of Speech-Language Pathologists
in Early Intervention: Guidelines ;( ASHA > 2008 )
Bl R RO S ()
Wiy~ OF S 02 TS @R

ﬁﬁﬁ%W%lmF%W% ] (8)
FIERA TS - [ - - SRS R
EH]

— - BRHE (self-talk)

R B P

s _FJF; c TR WS ﬁq‘i@fi}%&ﬁﬂ
59 1 » I LR S R S

FRH f‘@&/‘;ﬁ F, Ml (incidental language
stimulation ) [ﬁj E\ﬂJ‘? ﬁ?[f; Fle -7 Eifjiﬁ
RN N Th GRS S 3
RN < KPR TS F - R
PLe o IR | O 2 - 3

IS AT *}F S e By

SRR EIES SRS RROTEE R U AR
FORET P T L E ol -
= ¥#5H%E (parallel-talk )
FEFISHGR ORI H 2 AR
&WW%éﬁijwﬁﬁw%ﬁ@%ﬁ}&
= %*'LEIUEM%QWF',EI*J (Fey, 1986) © “JHiELLifi
PIBYS PRI G R R TR E Y
= IFF:J IR 21 ffepjuwlg? =
B o [IYN PO T SR EA o fra
s T DR T IV B
i o R~ —/ﬁ'ﬁlﬁ”ﬁ'}‘ o T iE
%%*ﬁB#@%%Wﬁ%EWW@’ﬁﬁ
m%$ﬂﬂ£WA1&ﬁ*o BRI T
H hﬁ”F&Ba"k_gpﬁ%gp g Lirglﬁﬁgﬁljjt
E ﬁll‘ﬁlFﬁﬁTUBﬂat%i@ S R
— AR Rl S E G BRI o [ pRLEPSS
e SRS - FPETRIUBE R o g TS
TR B o G T e RES (R
Poo g T eSS R ISR 2 Ll
S [ AR | T~ BN
- 13‘-'171' ( imitation )

e IR B e
(HRTGAI FORL I SRS 5 = g
RGBSR AL PO BRIV = R
S ML G SREE -
IR USRI AR R AR
(IS IR O O O O T 24 el R gl
Rl A PR AR A RIS T A

I~ s st o SR e 1
I~ T R

”““@“-Fw'@zﬁwmxﬁfﬁﬁﬁa’ﬁi



el Wb:ﬁfﬂ?ﬁ‘/ M ARE ﬁﬁ’é?ﬁ?il'ﬁjéﬁ%ﬁﬁ@
E}E-H“Eﬁa’zﬁﬁ , 33;;(35'F% "rf",l[[ﬁll'“ﬁ—’\ ~ '[fj)f,—}”‘_}'sﬁ% o
PR - R I’EEJFE‘:E"'&;EF[
i U A G i (B (Yoder & Warren,
1998 ; 2001 ) -

W ~» 5§ (model )

?4%«7‘53 = 'jij‘ﬁru =T F [xya:j‘ﬁ:?u
BUgphs = ag 25 pu A R ( Bernstein &
Tieger-Farber, 2009 )- - [jij £ U”f[ ; = F[’i‘rﬁﬁl‘/
F PR I P PRIE T S e 1
PR R B P e
PR Ao o SRR KT A
Bk T TR g T R
I F—“um,vm? [P I L= (70 F sl AR T 477
=T Pl R R [
DI ETI R T
< g S TV R Y eE ) TSR SR

Tﬁzﬂﬂ 3 20 BRI el R Ty 2
sy i MG T4, = 3 Ty 50

PG SRR R ST

\]\

FEG SV tadiy ‘IJFA CPER = DI
Tiff Girolametto & Weitzman, 2002) BN ]

F
4 3/%& ( expansions )

B~ ROV R SV, E&FHDHL'I%
P LD - PR
[E: Func kJ/Tl'f[ 747 (Saxton, 2005) °
A ’5 hd Hi ?*,%5“7“4 fﬁ‘?’“#lﬁ‘?%i
IS - ] B i
KT AT RBTIA E

?ﬁ#%“ﬁi » EE i HJ;.F,%LS“L'%E‘
FIL R - Y R TR
CFREH AR TR ]
PR pIOF ISR 5
J’?Fﬁvxﬁ fEﬁi*EUﬂH ’ F‘/?ﬁﬁil’%‘ff B
E e R e St
EJFTJ Al ?Tﬁﬁf'uf[ii]ﬂlﬁj R
BTzE (Saxton, 2005 ) o
75~ &1 (extensions )
?Fzr‘ff; (expatiation ) I/ i fﬁ] » BT
ﬁgﬁy—g’sﬂmﬁfﬁ#, HI',pJH}gﬁﬁ;ﬁﬁFJl, ﬁp‘
‘”Ff—_gk R ffl b 2 fo = g
SR Eﬁ‘j[{ﬁii{-lﬁfh?ﬁ HPIP FL (Paul,
2007) < A P AL AT - (1 H L
H o E'}’Wﬁ”ﬁifﬁ‘;"??%lﬁﬁﬁfl?ﬁﬁ TR
TESEE DR F"«}fﬂﬁ”ﬁﬁl FCI [ﬂ Bl ﬁ b

|

—— o N

EC MR =~ N S R -T“FI’E:"?‘{
A ¢ S B

TArE {EI iy fﬂ%ﬁl%ﬁgﬂﬁ Py T SRiesE & H
W “rk%H§EWH“$Hm“fH%%
pi T & =R e )0 ( Girolametto,
Weitzman & Greenberg, 2003 ) -
+ ~ B 9 ## ( buildups and breakdowns )
Weir (1962) FEHRHN % T 98¢
PR P B MR
BT+ SR A
At FL » A i_}{—]E“' RO 7 53 e L
P”FQFU’%_ e F PR FVERRE F
s FI};&F,J:;» ’gﬁﬂ%TiﬁEg]:g ,'j;:jHFI,
HEREI R E *{Zﬂff EESNETs
2R [l ar ok R Pufn R H IRV 4R
R EE S R S [EARE R =S G
PRI S g R T A b e o= oA

Bl #sT 29



RISk R AR
AT AT U] 30 TR
fP e ok A | T g ok M’#“’FJ’F‘ [[iREs]
o M R M Tl BT R
Eele TRaliE T NI SRR R =
KL G~ TR %ﬁw;} i~ Fjiﬁfifrﬂj'ﬁ:?ﬁ%ﬂi{'
Blpd T‘i?ﬁiiﬁ EH VAT -
A~ & (recast sentenses )
< G 3 [ K T

RURBRCEL for= [ RAoRess < ™ [po o
BIEESEtss » s Wl « il o
[ IDH’QF“ %Fﬁj fi/ (verbal = reflective question ) °
“ﬂi/[' pIBE T PSR IR R RO

R T AE TR FNUER S R
i fpo B iﬂi; FSPOSRIE 2 05 L IE
i 0 TERL T AL SR ? e ¥
RN i}”lﬁgﬁl)—? Ry ’;‘ﬂﬂ@iﬁﬁ}%ﬁ’?}
TSR IR Vig%@@%ﬁs%f%ﬁ% ? ]

TIRIRRL T RLE @?\f BRI ? o LR
FEPE o IR - TERT Tiﬁ%F%ﬁ%ﬁ L

LT R T

Ei ° r\:ntgg
Vif/\[r’ﬁ’i‘“ Pl T A ELE[IHF‘J%“‘J??’

Ebfl1-o Eiumlifﬁ’%“' BT Py kﬁjf[ﬁ'z["'i
FRLETI [T 2 o = EORF FSQF li:F“PE%”
;EFIA PRAHE > IR @fjﬁFL b %

SRS R E R BT o T IPR Y
PEHIH ‘)ﬂ}fjﬁﬂsﬁuﬁ " DHWEJ%'* A= T il
@?ﬁ%ﬁﬂ PEFIFEN « B qu, : FJ’JuHFIEJﬁ‘/
%FfﬁﬂEJEJ?ﬁ'JEﬁF['ﬁﬁbﬁﬁﬁ EI‘%:THH
=T Wﬁ:T FiF R PR ”FIJDI:[H#F £

7 20 2 B RIS R
)y (Yoder & Warren, 1998 ; 2001) - fiff

T A S E P S

T T » U O

B %;—E[E{LF J]EI'IJ%,EL%I' ( Schwartzc &
Leonard, 1985) -« 5% * 4" M [P R Gy
ﬁﬂﬁW““ B BB R R

o H Py HH?'” FL 7 p %;ﬁ F[Jﬂ@
( Girolametto,
2003) - yﬁﬁ%ﬁﬁE¢WH¢@WE
% ([E R RIS E
szé& b i f AR 1 R A E&EJ?F, ’ l'%\'?-’]’if' HI%
(0 T&ﬂiﬁffv’u’ " FiE B VY E RS
fgjmgﬂihﬂ“ HIEWEE& *FFF%n‘_ELJ?ﬁFIE &
( Gillum, Camarata, Nelson, & Camarata |,
2003) -

I o) = p A §F4§*?’E[7ﬁﬁ*?iﬂlﬁlﬁ

i PRSP ﬁw%ébﬁliz_?%lﬂﬁu
o G T S W TS
g e sl Jﬁfﬁkﬂjﬁgjﬂr@; Y1 (Paul & Elwood,
1991) - nﬂr[ﬁlﬁlgﬁﬁlf“%—ru (transactional
model ) I'EIZJIEﬁ IO e pd s &
1e

Weitzman & Greenberg,

Z2ENR

ASHA (American Speech-Language Hearing
Association) (2008). Roles and Responsi-
bilities of SLP in Early Intervention:
Guidelines Ad Hoc Committee on the role of
the Speech-Language Pathologists in Early
Intervention.

Bemnstein, D. K., & Tiegrman-Farber, E. (2009).



Language and communication disorder in
children (6™ ed.). Boston: Addison-Wesley.

Campbell, P. H. (2004). Participation-based
services: Promoting children’s participation
in natural settings. Young Exceptional
Children, 8(1), 20-29.

Fey, M. E. (1986). Language intervention with
young children. San Diego, CA: College
Hill Press.

Fey, M. E., Warren, S. F., Brady, N., Finestack,
L. H., Bredin-Oja, S. L., Fairchild, M., Sokol,
S., & Yoder, P. J. (2006). Early effects of
responsive education / prelinguistic milieu
teaching for children with developmental
delays and their parents. Journal of Speech,
Language, and Hearing Research, 49, 526-
547.

Gillum, H., Camarata, S., Nelson, K. E., &
Camarata, M. N. (2003). A comparison of
naturalistic and analog treatment effects in
child with expressive language disorder and
poor preintervention imitation skills. Journal
of Positive Behavior Interventions, 171-178.

Girolametto L., Weitzman E. (2002). Responsiveness
of child care providers in interactions with toddlers
and preschoolers. Language, Speech, and
Hearing Services in School, 33,268-281.

Girolametto, L., Weitzman, E.,& Greenberg, J.
(2003).

facilitate children’s language. American

Training day care staff to
Journal of Speech-Language Pathology,
12,299-311.

Girolametto, L., Weitzman, E., Wiigs, M. &

Pearce, P. (2000). The relationship between
maternal language measures and language
development in toddlers with expressive
vocabulary delays. American Journal of
Speech-Language Pathology, 8, 364-374.

Hubbell, R. (1981).Children’s language disorders:
An integrated approach. Upper Saddle River,
NIJ: Prentice Hall.

Kaiser, A. P., & Hester, P. P. (1994). Generalized
effects of enhanced milieu teaching. Journal
of Speech & Hearing Research, 37(6), 1320-
1340.

Mabhoney, G., & Perales, F. (2005). Relationship-
focused early intervention with children with
pervasive developmental disorders and other
disabilities. A comparative study.
mental and Behavioral Pediatrics, 26, 77-85.

McCauley, R. J., & Fey, M. E. (2006). Treatment

Develop-

of language disorders in children. Baltimore:
Paul H. Brooks Publishing Co.

Owens, R. E. (2010). Language disorders: a
functional approach to assessment and
intervention (5" ed.). USA: Pearson Education.

Paul, R. (2007). Language disorders from
infancy through adolescence: Assessment
& intervention (3™ ed.). St. Louis, Mo:
Mosby.

Paul, R., & Elwood, T.J. (1991). Maternal
linguistic input to toddlers with slow
expressive language development. Journal of
Speech, Language, and Hearing Research, 34,
982-988.

Pepper, J., & Weitzman, E. (2004). It takes two

Bl sy 31



to talk: A practical guide for parents of
children with language delays (3" ed.)
Toronto, Canada: The Hanen Centre.

Rabb. M., & Dunst, C. (2004). Early intervention
practitioner approaches to natural environment
interventions. Journal of Early Intervention,
27(1), 15-26.

Saxton, M. (2005). ‘Recast’ in a new light:
Insights for practice from typical language
studies. Child Language Teaching and Therapy,
21(1),23-38.

Schwartzc, R. G. & Leonard, L.B. (1985).
Lexical imitation and acquisition in
language-impaired children. Journal of
Speech, Language, and Hearing Research,
50, 141-149.

Shriberg, L., & Kwiatkowski, J. (1982).
Phonological disorders IIl: A conceptual
framework for management. Journal of
Speech and Hearing Disorders, 47, 242-
256.

Weir, R. (1962). Language in the crib. The
Hague, The Netherlands: Mouton.

Wetherby, A. M., & Woods, J. J. (2006).
Effectiveness of early intervention for
children with autism spectrum disorders
beginning in the second year of life.
Topics in Early Childhood Special Education,
26(2), 67-82.

Wilcox, M. (1992). Enhancing initial communi-
cation skills in young children with

developmental disabilities through partener

programming. Seminars in Speech and Hearing,

2 BT

13,194-212.

Wilcox, M., & Shannon, M. (1998). Facilitating
the transition from prelinguistic to linguistic
communication. In S. F. Warren & Reichle
(Series Eds.) & A. M. Wetherby, S. F. Warren,
& Reichle (Vol. Eds).Communication and
language intervention series: Vol. 7. Transition
in prelinguistic communication (pp. 385-416).
Baltimore: Paul H. Brookes Publishing Co.

Woods, J. J., & Wetherby, A. M. (2003). Early
identification of and intervention for infants
who are at risk for autism spectrum disorders.
Language, Speech, and Hearing Services in
Schools, 34, 180-193.

Yoder, P. J., & Warren, S. F. (2001). Relative
treatment effects of two prelinguistic
communication intervention on language
development in toddler with development
delays vary by characteristic. Journal of
Speech, Language, and Hearing Research,
44,224-237.

Yoder, P. J., & Warren, S. F. (1998). Maternal
responsibility predicts the extent to which
prelinguistic  intervention  facilitates

generalized intentional communication.

Journal of Speech, Language, and
Hearing Research, 41(5), 1207-1219.

Yoder, P. J., & Warren, S. F. (2002). Effects of
prelinguistic milieu teaching and parent
responsivity education on dydes involving
children with intelleutual disabilities. Journal
of Speech , Language, and Hearing Research,
45,1297-1310.



