TR SY40 1 N 9T F 128 1-12f)

E@ITAELITFOMSRER RS

i g

L LS S DRI b 2 S e (P
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ZEBFUN ( The Individuals With Disabilities
Education Improvement Act of 2004 (IDEA-
PL108-446) HIE » BAHE BHETT Ko RIE
{19 B 00 P B 552 2 i 68 0 RO EDA AL R & 2

( The Individualized Educational Plan, f&fg
IEP) Q/HEEYIREIT at & (functional
behavioral assessment ) B IF[E{T B #;

(positive behavior support) - JRE[JIEPE B
SRS B DI RET T Ryt i R B R B T IE ]
TR BETSE (positive behavior intervention
plan) (Bateman & Linden, 1998; Yell, 1998;
Yell, Bradley, Shriner., 1999) - #5<2 » &
o PR R 220 5 BT Ry T RE T 47 e E L Bl
b ANHERTE - TEP BB 00 5 IE B2 40 B i
DHRETT Reit i - MERETIEmTT R S i 5

(positive behavior support program) - F

DS 2 A AT R BLER T H]RE (Center for
Effective Collaboration and Practice, 1988; U.S.
Department of Education, 2000 )

SR BASEREAE RS 2E
HHME S IR T Ry SR BidsE i am = -
HrhEfE T ~ fE i SCE AT ER S0 (BRAD
#2003 ; fgHE > 2007 5 BT > 2002 ;
BRES1L > 2008) o ASCEAERT I IEATT RS
RAORAE S b HoR - il am MO SR
FEAY > s RRC A ~ T2 B
P B TRIG S - FERETE BEEIR S HE PR
PO By 25 B ER] -

8~ ERTAZIFRIERMAEE

— EFRTAEIFNEL

TE AT T SCRF A B 2 S L PR 1 8
JE P IE [0 4T R R B WU SR A B SR - (5 B £2

EiREE=22 % ~dry 1



A SE et & 1T Ry B 2200 (Center for
Effective Collaboration and Practice, 1988; U.S.
Department of Education, 2002 ) - [E[afTk

SFre MBI E I BIEMEBITR

B BBCE L o R A A T S

Srydk#t (Artesani and Mallar, 1998 ) >

M IE 1T Ry SCHF 572 Z | a iy - MLIRERE

AR A IR R 1T Ry SR 7 W 2 1l 40

( Arthur , Bruveris, Stephenson-Roberts, 2002;

Chandler, 2000; Chandler, Dahlquist , Repp,

Feltz , 1999; Scott and Nelson, 1999 ) -

S TALFORAR

SR EE R B AT RE A A e 1 17 5

BrRy s 8 o Kt o 2T B AR RAE Ry 5

A BERE S E IEMTT RAS R B BRI -

R (Y ERAR B b B 5 1 ek o = T g K91

FosZ 5 (1) ~ REIRETT R 3Z¥# (universal

group behavior support) - (2) ~ Bk {LE

817 B s (specialized group behavior

support) LUk (3) ~ R PRAGE A AT Ry 2 HF

( specialized individual behavior support )
(Kirk, Gallagher, Anastasiow and Coleman,

2006) -

(D REREAT R SCHF © B AR A S B2
A KBRS T Ry SCR? » BIANE I HERY 22
SE TG ~ BIHBEARYESE - REHGTT
By SCRe Al DA S A AR R 221 T Ry

( Taylor-Green, Brown, Nelson, Longton,
Gassman, Cohen, Swartz, Horner, Sugai, &
Hall, 1997) -

QR RAC B R TT R 3R © B2 BT R
MEEA (Students with at-risk problem
behavior ) Rk (GERS TR S - TR

2 R kR

AR S EEEAN S0  HAl
BEBLE 0 < I HRIT Ry - 2 fit
(ELCVNEZ LN R TE sl
TR FE R A S N - Al S
PR R LR T R S

Q)R IR AT F 387 + Zhhm£2 1 & 1
AT R EE4: (Students with chronic
problem behavior) iR GE AT B
£ WEERERTR -

2« [ERIT A FFRIREE

— PR AELFHEOEIZRIARAR
ik
AT IE AT Ry SCRF a1 28 1y 3 B2 J HIJ Bl
FEAHPY (Lucyshyn, J. M., Dunlap, G., &
Albin, R.W.,2002; O’ Neill, Horner, Albin,
Sprague, Storey, & Newton, 1997 ) : (—)FUE
WEH () TRt - (OKED)
RERFE AR REEH T RIS - OTh
ScFrat B E T IRBAT MR SE M » (KDIT R
Frat EEEORBUG N EETE -
(—) FUEFEE (BB ) AYTTRocE
T EZ N N BRSO - /N
SUERBL T YRR ) BiBLEM T  #E
HI D REAT Ko 21 & 8 0 /N IR Ry BRI RE AE
172 FIHAEE B IEEER S (LR
KD o K ZNAEL TEER N ) B
EEEE AT R (BLRISCHE ) 2R R REAE
PE ERRRER ISR (IR fRTIREEH
1) o ZEMEKEBEThRE T R ER R E -
BN I 1T Ry Sk - DUEE R
ThREREE e FEET R - flanE



FeRh T E R N BRI 2 Rl R S Atk R
YRR » I NIRE R AT 2 Rl R B
(/NER) -+ BRERRERSC - ERIEA
1T R SR (i A SR e f B
REERRANER » L& BRI I
A BREARSC ) ] SRk N AE B AR
(1 TEERR/INE ) BREEEME S IR AT Ry
(Lerner, 2006 ) -

() MRHB D RE AT B RS SR ERFH1T R SCHpit

i.
Eo

AABIIE AT Ry SCRra T B RTE (ESE
EIHRERTR > MZhRERF R EE TIEZ
132 0 B2 2 T 221 T s BRI IR DB oA
EITRIRR - WA RERF =
SERAER AR A Ry T A i A B
BARESFEH BB PSR -

(TR >R TS R B TR S i -

1. 1T R 2 Rt B PRI ik A LT
RERFEPTHEE Y IRET T R R UL
o P A

2. BENIT BB EAREA] (Bijou
& Baer, 1978) -

3. FREHEREITIT RS et B ERE 7 4>
AR A B2 A R R T Ry - o
HEET R

4. (TRt B2 AR RRE T Rt
T E T R A B AT R IhEE - 5
1S4 AR IR E T R RS
HTEBEM (O Nelletal, 1997) -

(I 1T R >CRia T B M BRI E E T

Hhmte fra 2R T RS frat =
R L ERE BRSO » BRI A
HF ~ SEE - BERHFEEL - A

-
-—

Ff o~ o0l - YRR (PINERE RN ) SRR
B ~ (R DI 2 E % (Janney
& Snell. 2000) o fff_b i B TR
B RE R B H R E E A
1T hHGEHEERHL (Jackson, L., &
Panyan,; M.V. 2002; Lerner, 2006 - )
E@ITAXBFONITS R

AT Ry SR R B AR AT Ry B AV B

s EL R iz b o R IE M T R SZ R BT
TRERIT R E /T EAER (Buck, Palloway,
Kirkpatrck, Patton, & McConnell, 2000 ) :

L. SEARBNIAT S AR © BRAE R IR

TR H R ER E R AT BRI
B~ @ ETRFREN X ER DU E

EBE - ERESEREN -

- DIREfT Rt E - HAIE R IR IR AT RS

R 75 ZE IR R E 0T SR R RS % 1
(Lerner, 2006) : &£ T {HEEHE ? JF
PIEAEMIT Ry T IHE | At TEHRNE 2 F
A4 AP ERAT 2 JRBNS [ AT
Ry I ERT DRI, R AP ? R T
fHER RS 7 IR RN B REAE S A 1T T I I
LRI TIRE ) B ? AT LR
Anfrfesc e 2 R RIER A TRE T Ry Y i
R E? -

. WXETIEA T RSz 85513 (Positive Behavior

Support Plan, PBSP) EGIE[AI{T R HaTE
(positive behavior intervention plan ) : E
FEE (BREOHEER RAKER
i e W R U MR ES) BRIEAT
FoScheatdl o IERfT R FREHEE B &
Al e B R AT - FAN(1)DRERY
BIVER ()BT REIY ERTT

EiREE=22 % ~dry 3
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Tl - 3)IEATT R B et BAURE
UG HAR - (DIT R B IR HERIE
(OIT BB IRISATEC R T2 (OFF
R LLUR () IE A4 T R R A T B O
WRFE (HE7ASE)  (Kauffman,
2005) -

CEREIEAT TR SRR E

IERAT R SRR EIT =40 (Lerner,

2006) :

(DFCREAEFERIT Ry Bt IR
FeR R T By o

QfREEEEBRAENTE (BE2EE
) e

Q)R BB IEIREE » AR
ADEVE

AT Y-F ®:1:00 $LE L3

TE AT Ry SCRFA AR 0052 B SRS L V0t 68

R -

L.

4

REHE AR AT RIVIIRE + AR
2T Ry v BB B BB (attention-
motivated)) ~ EYJ@E#% (tangible-motivated
)~ KREEEE (escape-motivated ) DL
B EhEE (sensory-motivated ) SEPUFEHER
YEThEERERY (operant-function categories
) (Iwataetal., 1994) o

- b & TR TR A R A2 1T R AL

‘R HAHKEGE - BB - B
Py~ HEREERE LU RIS EES -

- BEIERAEBRAT 15 ' B IS JEE A Ay e 1 B

1% (operant and respondent conditioning
) HAFEFALERE - JHBR (extinction
) BRE - T H— AR () R
AT Ry (2)MW45R B A= 1T Ry M S O

R ok gT

175 Q)R EREANBHUR 1T RolRf Y5
B (DR B H AR 1T R
[FIThREE ETT Ry «

BT Ry STR B B RIS G T TR 21T Fy
H(—) ~ BIfTES#E (ongoing monitoring ) ~
(ORI B LR (=) 8 R 8 (B
DHREAALEE S - SR TR - EYIEH
BB E B b % ) <% (Jackson, L.,
& Panyan,; M.V. 2002; Janney & Snell. 2000;
Koegel, R.L., & Dunlap, G.;2001; Lucyshyn, J.
M., Dunlap, G., & Albin, R.W.,2002; Sigafoos,
Arthur and O’ Reilly, 2003 ) -

() IREIT R TR 122
A R T R aE Y - I

RERF R RIR S — PR B ETE B s - 5

— T[RRI R R 2 IR A= T R B

TTRGFE © ARIERTF R R A1 T Ry & A i

AYRRE » B b BAERAIT RIVEBT

Fo BTN 52 1= 02 b 38 7 S E BT
F o Kt AT IR TR R TR
LEZEIER
BUTEHEIE T HBEIREDIRE
AP RATERD TR JRRIZAL et e 22
EAmATTRAVES - M E B R E
AR AR TRy > HOG AR
it o HK - B B e A i BT
SeRt R A RAETT R B KB
5 o BUANFE LS B AR R R R AT Ry
WD > MELUEPE R Hmidl (EEHERR)
BORE > RS A R A AR I PR -
HAEE MBI AT - B R
AT R B AR G T = RE LRIV



& o BELE R B R o BAR
BRI DIRERER S - Blas
[ FF 2% (Scatterplot) - #{52 Bl gk

B AR TEE) BARE
TR X BAEESE - fE8IEH
Frt% o FERERZTT Rt e Bk I

(MR T R BRI

QORISR > 25w DURE P 3R 5
BIREEY RN R EE ET B2
TRZEITRAETA (antecedents ) DL Sz g
SEILYE (shape) Bifefs HARATT RHy
% (consequences) o SEEE[ AR
i B it 22 A RO FE R R ORI ¢ IR
BRPR PR IR o FEDUE it HAR 221 T R iz
B o FiR AT REFE LS A BEBUR 21T Ry
ta » A VREE RS [ERARRATT
Fo o AR A2 R ASE © H—2it &
BEREINER - HOEAY) —1TRIRE -
(WA ERER PN

HERER ~ ULEFE SR
BB - B R E
T N BN - (EMIRZ2HE
PBENS 2 BHiR 2 A DA
JE HRELRS BRI - #5 » BIE
HTRLE AT LR A 2 A R 7221 T R B R Y
BEEREE - N At esid
REIHILE P A8 E R - (A1
M BREE o R HE ARSI - B
f ik iR By A RR A AH Y A R A8
35 > RIn] A e T S R s A T
(alternative strategies) - FEUNHE

BRI B Bt A5 o
2. Y AT RelRIFR

W) — AT Rl KIZA AT LA 53 R AE © 7k

Z8ia- 7 TRE I AiEES-7 - N

(KA MR - HERE S AR
iE e RV AV AT R THE K 3R
(predispositions ) J&7k A g2
KZH 12— » 4 Cornelia de
Lange fEMERE - WilliamsyiE &
% o

QB I BRI - G AR -
~ B sl M I P R 5 B R 1 5
BRRE A TREN N A R 21T
FeHIEE R - 3B ST I I s IR 3R
DR E R #Ras 2 B Ho AR
FATRHIRRIR > IR R0 -

() RZETT R BRR IR 8 (SAETRE

{7 pais )

RISCHEH - ThEERF AR R B R
TR AT (RKE) > Kl
SHEE T B R TT R IRTIRILL R P 2R B
HERHmZT TR EVRR » MifmzTT RAIsY
MR (ThREEHMY) FHE()EINER
71 QR EERIRNEIEE > )
A Sl SR R P S B LR (4) H B
fER COREERIE) - BREIRE
DrReRt A RATA B RIVE R > R2ET
B =T Ry IR - 5% F et
E B A o

17 Ry B o 3 Y B PR AT i
ERAERE > LR AENEETT R
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RIRITTRNE | > 29RE A DUBE A R ARy

(LS EE Tk

(D ZHF Bt i 282 4 i E 1T R IE [ 2

R DU BaER A R 21T Ry
bR R -

Q)&r[ElEE (negative feedback ) H]FH

DABCEEE A A T R 2 TS
B)EAR%HE (natural consequences ) AJ
DIA TR A & A RIETER -

(4)EE1% 3 ( punishing consequences
) AR HAMAA S RIS R A
SRR -

QORGSO - AR E T R R EAT
B - BYE - KOS (escape-
motivated ) LUK E BIHE S VUTE R EThRE
HIBENEAET (Iwataetal, 1994) - 2JEH
KB DIRERE PTG E R » 2T EERE
TR P BENEEREAY - B (EiaeET) BlE
BB TR o R ARGET NIRRT
HY) ~ BB R e B R iR 1T R
R RN (Jackson & Panyan,.2002;
Janney & Snell. 2000; Koegel, & Dunlap,
2001; Lucyshyn, Dunlap, & Albin,,2002; Sigafoos,
Arthur & O’ Reilly, 2003 ) - :

. R TERER =TT R 3B RS

TR B AR 2217 Ry i 38 TR Y B L iR

TEREBENAS  RHZREENTEE

J1 0 FEDIEsEER A 03 B AT Ry AR A

BANRZETR - EEIESRREATR

A B TRIS AT T

(D3I E JIRIRERE KRS+ BT AE B
flE B S B @A TR o E SRSt Y
BAMNEET] » A SN DA

6 B EAKT

RAEITARGEHEAERT) - B
B FEE& R (noncontingent
reinforcement ) FRHEE -

Q) H B AN EET RZHEET]
PREMAE 22 A R BB R 22 1T Ry R B 5E
EAT RNy BB AR SR ALY RRAY IE ()
B (GEAITEGE - B~ BISE AR
E) - BAREKERHEMEZ AL
w1 T R N RESES B E T
AR 0 BRI I kA HAR A2 AT
Ty o 3B T 15 RS > JEL A 7 0 1 0

(differential reinforcement ) R o

(3)7HkRE (extinction) : JHERIEIRIEH
BlifR TR (W8 ) BAEREETT
Gh o R AT RE R 2 A R 22 1T
Fy o HEARFRAIZBEITEZEE
By IAEENZIEER - BHEi—J5
T 22 B2 A R R ke 5 [ T IR 2
Th S HHEERBRENEET
j_?b o

(4) 8 2 A4 B R e i Ty 00
B A RO At 1Y TR G R
71 BB E BT Rl A L R 2
TRERG S IREBE IR » 3
e fE RS ~ il BEBBRETT
B A B i R Bt A B S LA
TEERGEETT -

- BB R T R F B S TR -

BV R AT R R Te R AR R R AT
Fo Tl REFETS S KAV R Py b B) > (AL -
RS SRR SIS E) ) B R
AT RNy (SfEM) - EYEhH
71T R B B RIS L AE " RETERS
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BRPY S ED ) - ANt o AR

AR TRy -

BB R 2= 1T R i 38 0 B AR I Bl 5

e AT S A CE R D B B IR 22 1T Ry B 3 A

IR A EE SR AR > 2%l B P Bl b

AT Ry B B RIS AT T -

(¥4 " GEYETS S KA TR VY B iE )
5 R B FE A HE G 7K+ ZATAE
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Gl =i 3532 G T A 1 WD)
o RS o AR AR AR
71T R 8 | REYETS SRR TRIE B
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Q) BB AN EET HIZM T REERS
RSB ) WG - B
thedr - BEER A RIUEETT R ek
BURAIT Rl - BB IRA T e
S ERAVRP LS, AUREsRIEA -
BARELEGE & - ALEE R
AT RN T REMERS B VG B
B, o PARRIME A HRmAET R -
X8 o AT I L1 e ] 99 R R
B o

(3)1HFRi& (extinction) : JHERIEIRIGH
FlBR T R R B A T E AT RS IR

SR P RE R R AR AT T By - THER
B AR R AR R AT Ry a R B
JE - T ®RT 52 AR n9 1T Ry R A1 B I
JE - JRENZENAS HIE BB B 2 R
EEE TR TS SRR E0E
B, o HARET R ARG ML
TS EERRAA IR,

(HFEERAETEEN L BB KR
(USTRA: PRI | 15 =% JGN IR
B, o BEERAR A SR
FATRERS T E AR EE
B, WJ5ER - BENEE RS - R
# B E AR T A B A B AN
RS (requesting skills) DLz HAth
HEENRREESGRE "B EER
PHEIEE) -

3. JEREh R R 2 T R i TR -

e B w2 1T R PR TR R AL R R R A2 1T
Fo T REME b ot o8 R Y R 7Y Bk ih
DKL > T BE M S G 6 IR Y SR PG B
B IERHEETRHERY) (8AF
FID o BEAEEN B AR 722 1T o b i SR Y B
D —HRAE " RERT L BHE o8 R A R Y
SEE ) AR o AT B A B
TR TRl > A4 T REM I EGRE S
RUERTR P SGEE) ) o A R
BARIEET R > B4 #E2AE
" RE M 2k BGRE S AR E Y R PG B
anpt - AURTE A A R AT R o
TEBEER A=A T Ry IR B RIS AT
()RR Ay 2 BT Ry ¢« B2 DL T
ot SR AR A R P BT B L AE R HoAm
AT R BB IE AR > BRI a] DAERAT

B #ARERY 7
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®RGsE (FEUEE - SEEERNY
rn BRI RIS ) o FELI RS A 22
BRF R ~ RFRFIRE S S - ZRATE
TR AT DA B AR R 2R B AT Ly
117 96K A B2 A i S ) G Sk Bl B AR A= 1 T
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(2) W61 T FolHBRT%E (extinction) : EHE
A R TGk G O R S Y PR P B
B NRZETTRRE - AR H A
TGE) > NEEAENREIRER 1T Ry
HIYEDIRERE - b - BRI H
bR ER L S BT Ry -

Q)R B E TR B R EEE ¢ ARk
BB A 722 1T 2 K Ry B2 S B K
IRf o Bl DU TSR B R (BIAn
LB RIS ) ~ B EE

(errorless learning procedures ) (it
HEARENRPEMEGL) BiE
BABREEY (U ==K
EEG) -

(4) By S B TR BN BRR M BB A B 2
A IR BB R 22 1T Re 2 K R ST
B I S AR IRE - BAm ] DA 22
A A I B R Y B S B - B
BANZEITE  BiIITHE - #
A E R 2 LR TR B 1y 3H H B[]

(BfEMI PR BT A ) & -
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ABGEP TR » 200 DRI R
IR SR BN Y R -
B AR R Ry B 5 TR B A IR R B T BB
BB IR 21T Ry - ZRE T AR fiE

R ok gT

A HER R SRR B R B - AR
ZWRL R EIRYIRE -

(6)§#457 (transition) [ @ B4 BAENR
BN EEE G2 — )2 MR NE R
— flE B2 3 AL ) 5 — B
B o K o EBAENER AT R —
EERENEE) - T S — (2R E S
IKf » SR LA T RESRELIR BB A R
AT Ry o BT ] DUR e 4 — IR EE
EEEEEE (FRER TS
A LRSI ) o FEEE
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PERE IR - AT v DUE e AT
L SRR AR SRR R B IE H
ERLFRF[ESE

4. REEEIB R TR BB R -

E B R 21T R AR AE N R 21T By
A B FivE AR B E R B (X E Bk
mng ) o AR EEERERETR
( Lovaas, Newsom and Hickman, 1987) -
SR I 6 A A 7 1T e 1 i 3 SR M A
T
(D) FEEREE (environmental enrichment
) P BRAERRAET R R E B R
ZATRIE - BN AT AR BUR IR R i
fHER A R B R Y A5 T S Y A T
B > FELRA B AR E BIRIRET
Fs (Horner, 1980) - HEfi /740
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b AT A B B
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C B RNBCE LA 2 B st A T I AT
B TE -

o ZU TS F b St ) 2 R B e R A
it & A BRIZE -

(2) feffitf? « HR A B E e R T
Ttk - 2] FH B S A R E R
VRETEED - PRS2

(3) iR B £ A B R R 2 1T R FHSC A
EEITRy » AR
a 24 BB B R 22 1T Rl

HUAN E AR F B B R R 2
1T R E E AT Ry > AG T3
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b S A B R BT RE R F A B R
B R AT Rl o BENEE T HE T
VEEEES -

o 24 BNURE B R 21T Rl
AN E AR R R R R A2 1T
Fo R D RE 25 0 B 19 S 8 TS B
BATRy > AG T -

Ei > ﬁh:lgg

TEMAT R SCRFPEAR R 19804EAK » T2
AT R B BRI EIHT - E AREER
fThE¥ET (Evans & Meyer, 1985; Lovett,
1985) o HTELECRE 2 AN BN T
Ry IR L PR E E A  B A 5%
JE& TE r) A R RA (R B R i 22 B BB R ) - TR
TThFrEEAYEE - Wi - 1l - A
AU E R B - FIRIRRA S E R
5~ BERE AR R S BRI 2R
TS BRI o IE M T R SRR A

HEAGETER ~ FEEAA R A A AR
BRI IERE RS A R L& 5%
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ol A DU B A BB E R TRy - 1E
AT Ry SR H AR R & 1 B 22 2R (1) 38 e i
i~ A B H AR 5 (2) R AR
FlAEBAGR ~ RIS GREL ABREAGR © (3) 1)
Z2EA PR ~ AR B W Y B ERIEE) 5 (4)
PR QIIN e A X 57k LN N Y4
(S)ZHIEEREEIT Ry - K > BT RS
R RO A R A BRI T R T8
BAFUCE RN AR TR A (lifestyle) - 21
flEEt IR R T R SR BRI - (DFUE
el B e H AR TR VB SE R F ()55
BRSO MRE  (4EEtIERAT R SE
FPEl 5 )BT R SCHrar &l 5 (6)FF
e EmTT R SRt #E R (Janney &
Snell. 2000; Koegel., Koegel, & Dunlap, 2001;
Lucyshyn, Dunlap, & Albin,2002) -

TETAIAT By S RE A BE G B SR 1= )7y /2
FIRBAERT T MRS - FI DA SR AL
AT Ry » H BB R 1T o= i
BhE2 A R ~ FEEMERAT Ry - B
A B AR - R U B B T
[T - FR T AR R B T S S B R TR
Ll o (R B 2 B S B 7 E TR

(Kirk, Gallagher, Anastasiow and Coleman,
2006) - JREIERHIEE IR %t (8
ST ) BBk o A S SR i R A
(—)#EHI% (operant conditioning) ~ (7))
A RETRE% (ecological strategies ) DI (=)
HEBIEERSRB R L - Hbry4 ek
ISR EEHFE (Parent Management

EiREE=22 % ~dr) 9



Training, PMT) LLUHHTBR R0 £
£ (partnership of experts) £ - FEEH
Al AU ER B E A © (1) ~ BRI
FeBadiik > (2) ~ mibBt gl > 3)
BT R IR DU B (4) ~ it ] R g
REEJIFIRR - 20H B IEE RGN U B
RS PERERE SRR B ~ JE BN T
£ (assistive technique ) ¢ ( Duchnowski,
Dunlap, Berg, & Adiegbola, 1995 ; Kirk,
Gallagher, Anastasiow & Coleman, 2006; Patterson
& Chamberlin, 1994; Rutter, Giller, & Hagell,
1998) -
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ZENRK
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