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The Relationship between
the Academic Self-Concept
of Gifted Adolescents
and Learning Engagement:
The Mediating Effect of the Grit

Ya-Ling Ho

Professor
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Abstract

The study aimed to explore the relationships among the Academic Self-Concept,
Learning Engagement, and Grit of math and science gifted students. The participants
included 799 students in 70 junior high schools in Taiwan. Three concepts in this study
were measured by the math and science gifted students Academic Self-Concepts Scale, the
math and science gifted students Learning Engagement Scale and the math and science
gifted students Grit Scale. The results show that the Grit of math and science gifted
students play a mediating role of their Academic Self-concept and Learning Engagement,

that is, Academic Self-concept can affect Learning Engagement through Grit.

Keywords: academic self-concept, learning engagement, grit, mediation effect

12 pokT FEYI



