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Abstract

The Individuals with Disabilities Education Act (IDEA) made a major change in 2004
regarding the identification of specific learning disabilities (SLD). In addition to the model
predicated on a severe discrepancy between intellectual ability and achievement, IDEA
included other models of identification such as Response to Intervention (RTI) and other
scientific and research-based methods. The reauthorized Every Student Succeeds Act
(ESSA) in 2015 also prioritized RTI-compatible multitiered systems of support (MTSS) in
K-12 school instruction. Past research has suggested this change in IDEA resulted in a
decrease in the number of students identified as having SLD and indicated that many
students received support in the regular classrooms. This phenomenon also indicated a
blurring of boundaries between regular and special education services in the United States
(US) and the changing nature of professional identities of special education teachers. While
Taiwan continues to require evidence in IQ-achievement discrepancy in identifying
students with SLD, educators in the US are learning how to provide support to all students
in a timely fashion through RTI models. Focusing on both the policy and practice aspects,
this article aimed to give an overview of how the education teams in the US operate within
the frame of RTI models. First, the author summarized relevant IDEA regulations regarding
SLD definitions and identification. Next, the author described her collaboration
experiences working as a special education team member in an overseas American school.

Last, using RTI as an example, the author reviewed relevant literature and explained how
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school teams in the US are supposed to work together to provide RTI/MTSS to students in
a timely fashion and identify students eligible for special education services. It is hoped by
learning from the US, scholars, teachers, and parents in Taiwan will reflect on the current
practices in Taiwan. The author argued that the RTI model is a product of the US education
system and supported by its legal, conceptual, and practical infrastructure. Despite its many
advantages, when it comes to applying RTI in Taiwan, we need to reconsider the education
policies, reflect on the relationships between regular and special education, reorganize the

makeup of our special education teams, and redefine professionals’ functions in our
schools.

Keywords: learning disabilities, Response to Intervention (RTI), multi-tiered systems of
support (MTSS), collaboration among education professionals, collaboration
between regular and special educators
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