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BEEIEMEARBIE (Selective Mutism, SM)
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Hy—7dE - {H5[3% SM HYEAIGA B 5w 2R
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e EES - EEEMSE A XAEIE R
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FHRRIBES MDA R
— EEHGRENEL
FAE 1877 4 {ERE A FLE AT Adolf
Kussmaul B[1§8 P52t 2 FAERF E IR A
SEE o (EHELERTRIE T H MR EEE
( Aphasia Voluntaria) - 1fj 1934 FE¥g
Bl & gl Moritz Tramer Hi] #2 4 Elective
Mutism » =45 " A H RS S AYEEMESI
i 0 REEFAY SRR R R B AT A B FERY R
UM RFFZEF (Viana et al,, 2009) - @A
o4 B LA A AT L » AR
1 (speech inhibition ) ~ 755 k#E ( speech
avoidance ) ~ EERYE (speech phobia) ~ F
THAEE M4 2R functional mutism )( Kauffman &
Landrum, 2018/2018 ) - 3 [ k5 1 B& B2 &
( American Psychiatric Association, APA ) i
2013 FIFF 44504 By Selective Mutism »
R EE A T IRERE ) BB T IREIL
B o iRIESEE Ot B R i
Rk ) (The Diagnostic and Statistical Manual of
Mental Disorders » DSM-5 ) ( APA, 2013 )’ SM
e B EAR ENBER T AR 5156
(4 s B2~ g5 - R Z AR AR H
BHVER T (40 =~ BB ) - B
{HRE IEE 2= (Driessen et al., 2020 ) < 2R
—REBENT » REEL LR IBMBE
[~ T REFHER  EERSEL
e AT AN EAE SRR K EZE K SM
( Kauffman & Landrum, 2018/2018 ) »
(—)SM 89 2 E7 1% &
[ DSM-5 5 FiIERCEERAE (BRYM

A% PR

48 PR el R ]

&5 5 2020 ; APA, 2013) @ LIEEFEREMRL
SR EEREEY IR RO (40 ¢ B A
R > AMAEHMHELS S N LUE
H e o 2 MR BB EESE B SE
WL AT ISR - 3. HIRAE AT S
—{E H 1R AF S 4 - 4 =R ERR A
AHE S B RE TR KA A5 & P i sl
YR = o 5. L PRIEE 2 DU i PR REE (51140
5o B B S ARG R ) (SR SRR
HAGIRSE 4 i B BE SRR (Autism
Spectrum Disorders, ASD ) ~ B JFHE ~ =
HAAS RIERTS (L - BESI= - SM 122
B - I TR S B N B I GR = SR T A B
K B2 22 R 8 ( Kauffman & Landrum,
2018/2018 ) - DSM-5 {Z& TRk ( Text Revision,
DSM-5-TR ){/5#it4E DSM-5 HyfE4E » F5H SM
HFRER/D—EH - BRI RAE—
fdl B (IE# AZ9EIRy#EEE] ) (APA,
2022) -

SM &4 3R /D A 1% (Kauffman &
Landrum, 2018/2018 ) - A W 7% 4% =+ &
0.71% - ifii H it 1H B B 7% . 5 1 &9 7% 4
03-09 % - &ELEESEIHE

( American
Association, ASHA ) 73251 » KZEHFeE
FIRYEAE 0.2-1.6% (ASHA, n.d.) - i@ FH5e
B o M RIS FRAEAT (28 > 1999) -
AT > {35 DSM-5-TR (APA, 2022) $+¥ftt
EBDREATEL - SM EMR 340 LHER
EHS - BRSBTS 45
BB o BEIk 0 SM AR TR AR R
SEEMmAMESR - EEHE P EEEMHIE
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REsE R AEERE (WBRRERE) - Hi
& £ b P B 1 L g B Z- 8 =1 © Chiou %5 A
(2022) DUJg RE [E1S A5 i 2 B B B
2018-2021 4 ZEHY 51 £ SM 5L F /DAY
Mrigth - 19 %A HEFET E JI6kIE B B iE
( Attention Deficit Hyperactivity Disorder,
ADHD ) » 13 %{£fiE ASD » 11.8 % AYEE S E
PRI 800 5.9 Y{ERE = 5 HIHY S A S -
2RI > HRTARRE TS SM YRR A FFHE
[ o RILASZ AR ¥ SM ISR LL Sy
Hr o

(Z)SM E&& ey

H1l> DSM-5 /& SM 51| A" £ RESE A
Holka-Pokorska Z A (2018) 2fEHgEsES
feH K SM BB A SRR R Al S TR
FIA - HEWAE " —2EZEHR SMAYE
R » “RAEEARA SM - BEHAT Ky
—HHERRESE © 15 ATRE(EER R BT i
¥t o FrB YRR &I o AR
BRI IR B > A LA B SM Ry 3
PRETHiE - PHRALILETER LE 2 2% -
Bergman = A (2002) 5 > AKZ%# SM

FEPIERE SM DIt E MR AR -
R 10 A1 B 8 1Y N BB AG Sl ek Y — T s
EXEE (5] Kauffman & Landrum,
2018/2018 ) - L FTHERR - 8 SM SLEHY
AEAFES RN AR SR - REEECH
RS E - EEHECHEIA - BREETE
HhEREE - RS2SR E MR A B S R T
& - fEAL - BT Rs Y > SM TR %
AR EGEE S R E T RE AR 5555 - A
Wong (2010) ¥$2%] » H3fi SM iy 5 Ea]

RE R T IEIRS B S 1T A5 AT i e o B
[T Ftb SM B H A nRe R B R RS
B S rali s [ 3EEnRERE - 280 - ALt SM
B G EEEAETRER - B0 ETEEE
5 27H ASD BHAAYEE S AH R RRE -
=~ pRipey SM

SM Z5ER T AEMEAN R - SN E S#=
EE TSRS » HL SM 472K
Ry ASD ~ 1T PRlsE Sl 5 3 e B 4 S5 LA P
GRS HIEE S M - MRS REIRERE -
HEBEE S mAAEAZFEREEREE
B o PREETIRT R R EIE R G EEE » DU
HIESS MIARIE S SEIE e SN 2= S LRI
4 SM - Brigham #1 Cole (1999) j¥&=Z%
REZE SM FEZ B HBETE S hES
Ak (Kauffman & Landrum, 2018/2018 ) - i
FHEEW F5E - EXEARREERREE
REIFFBIE A BEEEANGATL SM YR}
» Ry RIE AR B2 AT L O B AR Y
4153 (Sharp et al., 2007 )

Chiou Z A (2022) 43728 51 {#E SM
g EFH/DFRIET 39 {7 " RET Mgtz
2% | (The Child Behavior Checklist, CBCL ) -
SN 205 (n=8) 5 625 % » H
"t ER YRS 2% (Social Withdrawal
Scale, SWS) I35 EEFIREPAESE « 75 6 %
12 BtrEEsl (n=11) > 72. 7% 28 SWS
SRR > 54.5%M 4 E T BB E
) o ER R - ERUNIE PR
e SM ZLE A REA R - 45T 6 & 12
RBEH (n =11) f > 45.4%HYEE SWS
By T RGN > 54.5%/Y B3 TR
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BEEF | 5 R ERTEE - BRI H
HAET » H 5% (n=3) BEAESIIGE
JEH) 5% (n =3) BEE LA IIGTHE -
HVEBEPORBAEEEEE - BT
Ry FITHES R BiE - A8 = » Chiou 22 A

(2022) %3 - SM BEFZFERHA - H
CBCL ¥ WALTT Rl EE - MHER T
SMEZEER » P ATH SM L FHFE A
LI E (social phobia ) B3k i U £ 8 E

(avoidant anxiety ) HJz2ETfE4E ( Dummit et
al., 1997 ; 5| H Johnson & Wintgens,
2001/2003) -

8 EEUERNEREMESE
B2 LEES

FHEL SM L5 ER T LIRS - AR
A o K MERYRE = Rl - R DU T
SM L LA Rt i BEE £ 5t 5 B T AR Y
A 5 RV o TRV EERL -

— - BH& (ASD)
ASD % %E #& Fy — T 11 45 48 & [ bt
(Hodges et al., 2020) - f8#& DSM-5 » ASD
HYH B TIE | 1. BRI E R
LH B > DUk 2. [EE - EEATR
FEREGEEMET, (Johnson et al., 2016) - F,
(R E A R S E A ) (2024)
BTk T BRERERE ML
SEE AL - g aE) - 175 K
T FABEME - BUrEE R AEEEE L
HRENEE - T EMFERSE e AR L
HEEBE TGN K 20 R
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HHEE AR, RIR 2 17 R B (58
TEZEEN > 2025) -

ASD S P RIS Ay RBL R = Hha i
RIS WAETT R ~ BlERECHE) TR
[ E Y~ FIFACAIAZC - 12 20 B Hort
T BERBBHMERESE T R
( Kodak & Bergmann, 2020 ) - #atjzEER » il
FIROf AR & RUEIREE ~ % > R
fehmEl e - W RN S 2 HEEJE - 1M
EBIEEE T MR EERE - FERENE
A WA RE H CEEEAAE N E R -
AT ASD {EfGE: = 1F Ryt A FHRVEE =
KAt Ere ST

ASD {fBGHIFE S RES] > ATREDIRE R
SKUEESY - i EAE ASD {EHSHEZARERH CI3REE
(B 2B AT AEHR B 3 1 S e - (R DRE
ASD {EFSHYE S RE EE = - s R EEi
g MECIGEESE &5 - 15 iR AP
JEIEMERR(ESEH (Pragmatics) £775 (Hoff,
2013 ) - HNEES 1T R BEhikss ~ SORY
YRR - Es Bt I AR -

(1) ASD Ei SM bl

FER I =FEfERsE - SM 71 ASD 2 i
HAHEREREY R 2HEE ASD » Bl R
A SM —tEETEm YR - JRBICE T {EARIE
(Wong, 2010 ) - gg 7 {5 #& i e 28 A1 E A
ASD St —Beih = s S NI RIS e - {Hon
ST RS B B B A T2+ & e P
( Tager-Flusberg et al.,, 2005 ) - Tager-
Flusberg 25 A\ (2005) FYW2ede H » —£8 ASD
(EfeH S MBS - S—HAEES
L EAEREE - AIRERE - sRAEEREE - AT



7y R AT AS i B Al R N AR S &
FAsERSESEERE - BRI EA T
HE R DB T N TR AR Y B Iy EE AR AR
& BLAIER > SM (ERS A AT RE s B S
H M= B EMEEERE -
(=)ASD & SM 1 £ &

SM BEZEB AN IR ERE
HY - ISR A R aE Y R A 2 O B
BR—FREEARE ~ FHEE R EEEA AT HY
NHish > (B2 ARSI NIZE RN B FEHY B
[T o BRI SM BT I RR A 3 B o b i 25
Bl R S BBH CIERES - 1 ASD Bk
PGSR SR Py [ S A RREhsE - ER L AT RO Y
7250 [T SM HYRE S 28 - BRE MRV E 3 -
ZRIEEN  RERJBOHERRMEICR
mb © ZAIM ASD MMEGRZ HATHFES - HE
b o e RE B ERE » o R
AE RARTHRER » MUWEERE 5 S V&St
ENE
- HEREIER

Ty € B 5E = Bt ( Specific Language
Impairment, SLI) » S Fydd e M58 = [t
( developmental language disorder, DLD )~ z&
HEkEEG (language delay ) BEFEMERE S
[Z#EE ( developmental dysphasia) ( National
Institute of Other
Communication Disorders, [NIDCD], 2019 ) -
HIs(ERS A IHREEE S 6 - (EMMIATRZE
N ETeE ~ B ~ I AR e S
o R A HIEAYHE KA (Owens et al,
2014) - fEEE S HEEE T - SLIERSHREE
RsES SRR - HIbEE gegenil

Deafness and

He2lrA IR - Hii SLI/ DLD i 3EREE
B bEhEE ~ B B AT R - H X EAE
EE#EZES L REAEKHENH

(Bishop, 2006 ) - {HE#HYEEHTEL > SLI/
DLD BLiE A% VIRH{% (NIDCD, 2019) -
4 SLI / DLD {E#wENEA RRIRINEES
e - WA REEA I EE S BRI - A
HatRe IR TAEECIERE SRR FE (Ullman &
Pierpont, 2005 )- [fj£2 & /& FF R S RE )
FT5e ey - &5 SLI / DLD {lEAGEEE IR #HEE
RIS - fOAE G S S B E R UL
FUERG FOAIR EEREE (MEE - 58
7 > 2000) »

%7 Bishop (2006 ) f5H| SLI/DLD 2
Bt flan © LAEsE = B AR AIEE = R
B SRR - 555 R BRI [F e 52 5
F - 2IEESTTRIVEESBIER (Flu:
FEACHAE ) - 3. MR S IR g H A5 SR
B (41 JEJJPEHE - ASD.. %) ZKAEFE - 4.
A IE RS IR SR Y - 5. B E 1T —(E B
AIREEAE 2 BRLAR R B A B - AR
— AL EAE L pRE L gkt A A RIHIER - SLI/
DLD {EFSAE HA IS ARE - E
1B - 28I aIE £ E 50 55 7 1A #3E 1II
o AN PN EREFTREE S (M
58 - $58% > 2000 ; Bishop, 2006 ) -

Bishop (2006 ) 5t —fir il &+ BH
SLI - fhHYER EEAR [ RN FEH EH &5
F o PIsEmARCOERM]  TEgst “her
eat acake” - [f-f~E “She ate a cake.” [HHt
e B (E 7 1] LLE iR D SR R EE
% (5EEKE » 2014 ; Bishop, 2006) - [T 3¢
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AN » SLI (ERGAE B AR ERE F R BHETE
&IEH 5% (Hoff, 2013) » HftA]%1 - SLI
TEEBESE SRR - WA B TS
HEBOEES -~ dmE/D - BPUS AR
UL - BRI > BRI — R EE
KB R B ERE (Learning Disabilities,
LD) fysfebsff (NIDCD, 2019) -

(—)SLI & SM a4k &

SM 1 SLI BYFHDURR - AT RN R 2
ROBEIET T - W EIEE SR  BE KIE
nb 5 moR 3 ERYERFARTISERE - B RIEAY
TITRIERE AR FBEIEE » e s
RN RBFT i A 1 S PRI - AR SRt - SM
BENEESHESBIEY A 2as@#y
IEMEEA 7 48 5 1f SLI / DLD ({E#GAEIEK
B BESHENIEY  EEERGENEN
PEERE = ANEE - NIL - B0A SLI 3y
SM SE(ME (Wong, 2010) - fERTREN SR
MEHYRE S B0 8 R I 5| 38 5 5 FR R A
SM - IS EEE A (2012) $HELF] SLI
SaEE A/ NEERVIBHEAST - w0 SLI 5 EE G
WBEEHERNRE S 2 ER - CRE AR
Lo L > SM FE - JEHA SLI i
ATREAD SLI Sl EE—f - i miRi A EE L&
BB RS -

(=)SLI 5% SM 18 & &

SM I SLI 2 FHE PR (2 sE S 3 - Al
A AEE] © SM BE 2 Fr DU AR L1
SEEHYIR A - B R DB AT E AR - B
KEHEESHE  SNEREE#ESELH
Witk s s » SM EENESHEREIER
HY o 281 > SLI BE 2R G HIES HEIRA
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FEEIERE S EE M8 - KL SLIE
SM ISR RS 3 - BEZA—5 SM
SEAEES MR o FRE T R R BT
D~ BEREERSS ~ NEES R eE
[ {H 15 e R RE A F SR SRR
FJE (Redmond, 2016) - Redmond (2016)
st > &y SM HENEAES S 0 It
ab s R EE AT RE M I AT R - TR 5
SM; H%8 SM Y EZHA - 2 EREE
Bt - 52 SM 2 " GREAEGR 0 T
SLI & T RERREAN RRESR | -
Z B AER

1E4E1T &Rkt (Emotional and Behavior
Disorders, EBD ) » IRIEFREZA S0 2024
FEREETHY (R EE 24 R4 7 e
&) B T IERIIBEST RREEE
FE o B EPEERENE  HERSEANE
FE - B BURBRSNREREN &R - Al
TATE4ETT bt IR - EIERE R
BRIEER - BEMER - BEMEEE - F
BRI ENE - B0A AR M 2 1E S
1T R [ - T 2 AR 2B AR T HI S RE
— ~ BT BRI RS R B E R
L2 HREE - B2 ERE 22
FOE L o o BRI R ~ 1y AR
AESRCEE H FEEAE N - = - bR
ELRSHN » FESEE ~ HHI&E ~ g E T
R BB EE - VO~ {7 RS 1%
T E — M E SO E R iR it 2 /0 ARH
R IERRBEEFRK

s 248 (2018) EEHELATT Ry Iy
KA LEARZE - B4R E (4E



{8~ KBESHESIIRE ~ BRI %)
FOOFREE (RS fES ~ LELFROK
FYR %) 1 25N ZE » MR FERIAE
PRRROE  SCRPEFEOTR -5 3 3R
2 B ERWIRAAANZEET 5 41183
{ERIZE - KR IR R T Re AR A EEE
Bl EAERSSEE TEAMZE - B
1> EBD HYIHIAEERERY > IR —NER
Friing o 7 Fult EBD HYEFERE @ [EHE
FFEHERE - BUE SR R S H AR R TS
RRHIEESR - e R EMEE R E AR -
BREARG AL A E R E&E AT
Fy o BRI BRIET R EREH
ik RFnVEE & LA - ORI B
HIHEACRA (% - BIEETRE - BVE ~ BCEAER Y
BHERE#FEE &K  HEZEAARHIE
B (5RITEE - BRI > 2016) -
PAUNASCR 1L EBD i BAVERE S
BRI EEE (Attention Deficit Hyperactivity
Disorder, ADHD ) Fsffil » $R5T Hhi = 4l
LEEEEES (psycholinguistic ) &E 772 Bl
BEAIHFESEH - ADHD SEIRATRERZEE M
FEEHEE SRS LIR (Green et al., 2014;
Jepsen et al., 2022; Korrel et al., 2017; Westhy
& Watson, 2021 ) » {H HZ B HING IR — H
40k - Redmond Z£ A (2024 ) EL#F ADHD -~
DLD - ADHD 355 DLD J—f3 e il %
PUZH#EER - ADHD iR EL L EEE S RE 1 2 [
HIRAN - BLZ 3% DLD » 28 TE | AV
F o YA A% DLD /Y ADHD 5z > HyF
BOARERER  gEETEENEN -4
F-[E 1 (sentence recall ) ~ 2 g Pk 5] %

(receptive vocabulary) Bigi=E (narrative )
ERI > FRIEELR 9-16 % - M S ¥
J> 495 DLD 1y ADHD 5 & - HOEIEESRE
ITEIGIEEERBERESI A EF » e
BENEETEEARNASRR  EEEBEE TS
[ HE IR J#BIEE % (Redmond et
al., 2024 ) - 5 —&EREUT - B HIREEAYRUA
HAZE M » ADHD JERAG WA 2 LLHZR
S N - AR B A
i DLD-fEE 41t A fitftyi ADHD y DLD
FEOHEEE RN WIEE— R —5
M R ADHD JiEREL L BRRE = RE ) 2
FREE » 7975 S SRR -

(—)SM $& EBD #3 &

TERATALEF T LSS » M A f e B
OEREARR - BEIIERHERE - BE
B A T AR R AT B E RY - EAD
W& A T RER B B WY T B B AT K
NBRBRRARL - AIRE &R I B F B 4%
f& - SM ZHNE H 5= B (S A REIE
BRIRZRE - S B E IR E R AR
C1 o WA R0t - el e A B SRR
BUE N AEHISEER SRR - RIMEEL
TOEAREE NPER% - EBD BEATH&IE
JiEe TR B (2 N Ry R TE &8 1T Ry 28 A
B W S BB SRR o LAl > Wi S
s A mEE g LS - HRIFESERE R
YL BIRAE -

—EBERETR Ry o BRE A IE A AR RS
PR BEAERRE » 2 SLI / DLD HYYB{E R PRI

( Benasich & Tallal, 2002; Lum et al., 2014;
Miller et al., 2001 ) » [fij7E b a3 3R A7
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fEj/> ADHD 5¢# 5 I (Ludlow et al., 1983;
Scheres et al., 2001) - H XL » ¥ SM ~
ADHD =(—£t EBD SE[MNE - HERIIA
S EH 1] BE S PR Y

(=)SMHEBD #9 £ 4&

B2 SMFIEBD &2 R Ry LRI 225 |
FEHVERE - (HR B YA F SR EeE T
BERAVLEH - SM BB ER G LHEERE
I 88 5 AE B AL BRI AR AR Y A B EE » B
EBD/ADHD &% - Fi | /D#dty% DLD % -
A2 IR R HAB SETT Ro 80 ~ B Sty
IR EE - REIS TDIRE R EE » 1EEL
e R
W gETFHSMEL

BE 2R 2 — BRI O S E RS RN S
SEAE SM hRyLEFIE = (Dummit et al.,
1997; Steinhausen & Juzi, 1996 ) > {H Starke

(2018) f5i - EEHE RE SM 202 H

"R BT AL HYERERRHESE © Elizur A
Perednik (2003) 7ELAEHIAYE TR
B SRR R EAVRITR (22%) 24+
HEEE (047%) Hylufs - HEES A
LA REMERE SM SR - LLAL - —EEh5E
fatt » HEEEE TRESN - G
o JEZE = Hi (silent or nonverbal period )

(Roberts, 2014; Tabors, 2008; Toppelberg et
al., 2005) - Sfe)) (BN A R e 228 —sE 5
IR - REESREIARATERARMN - B
EEEAGFHFEREIEH  RERRSE
8 %AY50E (Le Pichon & de Jonge, 2015) -
Elizur 1 Perednik (2003) th2&3H > B SM

54 PR el R ]

SR E » HA SRR L SM A 5
BEAHHE 5 - EEMFE SRS
—RAS R GAEAR(G - BB S
4% o [NIHL - Elizur 1 Perednik 385 » $2EE
SM GEAIAM; SM FLEERY SM 2 EEEIEAR
[ > HigH SM SLEEEA AT BRI HE
| > SR ESEEE sE S TR
EEANLZRE N EARFFEA L EREE
[F] » [ E[REEEL SM -

Starke (2018) ¥f 15 % 3 5% % 5 5% 8 {i
HHVEEE Sl E (IHTTRMGRT 11 24408 - 4 %4
Faeh ) A 15 HEEEERE (HIERAN 7
HGR 0 8 gL ) AT =(E HAYREED
M4 » Bl R MR SR R RIS
¥ BEUEH - G538 R TS
BIT R BRI SRR G IR
STEe SM BRI AR - 4l E
IR PR RIEERRRR - B RE BT T Ry 2 ]
HIRBRI R > S B I T R ERAYIB TP R
MECAEREM A IS & T EE - szt
B RENBERENETRES] (DA
HELEE) HIRTRNERFERY
2 jEEE/ VT R EIEAHR - #EEL
RS F RS EAYREE] - Bl 5 BT B2 FiRE By
sEnT T My EEERAE - BREALL - RIS
5 eEEsERE I SM 28 7 R REH -
Ty RFEE—2 P AH5E -

DURHHSTE R SM il it % Fefehst Ko
SWEEEREE S RE N LLE R 1 AT

|

~
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%=1
SM B AH BRREBREFTE = R LR

GELOY GEEY A
SM & ASD TR R IR B HIREIN Ry BERE S L BB D T G B IR B 1
AYAGE Bt S PR
ASD : NS S RefEriE ~ B EmE = A
HBAE SIBARE S TR A A R
SM £ SLI SR HA B S h o IR o MERCERAE ST AIRERH ST -

FRE H R ISR PR

EENEEEREESIH > MREER
Ay

sho R IARS#ERY > RIESFERIE
R S A N

SM Ei EBD B R TR T R
B SO R R
o X #EH
(pragmatics ) [

SM Ei¥ER R B R ERMIBEEES

FHA e

i
=il

julsil

AT [ 0 FR R A 5B Bt/ D
At

EBD : ZERER LIsiah - B ZEEE 8

{TI08E ~ BEEREN R M Zah
HAGES MEERE B F IR

DRSS BN ERE ARSI - BAR
EAR B N REAT 9

2 - (HRESER

—  HYSMZIEBREEE
T2 L Busse 1 Downey (2011) &t
¥ SM 2 A = @4 T8l 1 AR iR SM
PEaZeE - AHNLAEREH -
(—)E—RKE : MR (Tier I: Primary
Prevention)
L P B B RG AR Y e R M Y BR B 2 7 B

BRI B SM B S AL AR

HEERRE - MBI -

1 W HERY SR« RTHHHETES SM R
BOkAYE %L - W&y SM EAEEREER R
fY TR -

2. RS R A R e I SE A © (HZATRERl
AR SIS fR 5
B EERIE - BB TR
HPAZUIER > B BHERE SR (A,
BH ~ FARIR) HUBGERIGOE - ERAES [S6T

PR R 55



BB BN TR (AVNEDEED ) - Wi4E
T HAEELY 3-5 Py ESF Ol EREfE -
3. T AN | REFRERR 2B sl M
St o [RRLh U AR BRI ERE
(Z)Z=_RA : EABBEMA (Tier Il Early
Onset Intervention )
HNFH T EERE (WrEfEE - F
ZEPVERS ) B R B o PRECE S
HIMEAYEHE - AHRBE R LTS
1. Eitmatih : (EA SM g THEAGE IR
T8 W B T S E AR R R E A
2. RRUEHEBUT HYE e H AR BT
BRIFESTT R T IER 58 B0 SRS
B HIFESTT Ry
3. PEH T RV EE * AT RS
( Shaping ) 81 #377% ( Successive
Approximation ) » 37E FIZRHYT HAE (f1
WAE/NH 2 B TP XAV OB E
) e
4. EBEEHE © B8 SM B TREYK > "4 A
Bt ERIGA E B RS MR 5 B 4E[E]
ORENR PR ~ R R R -
() BZRE : =48 4% (Tier llI: Tertiary
Treatment)
EEAERNLIEEE - Eet¥ SM WT7EE
% ~ UIEPITH T » s JA A
AL - Hodr > FAITT Ry AHEE ( cognitive-
behavioral therapy ) §z#5E > {#F - Cohen &
A (2006) [HHEEIAFEIE @ 17 R aREH]
AT Ry e i FyA R HIEA 78 A JIHY
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Abstract

Selective Mutism (SM) is a psychological disorder primarily onsetting in childhood,
characterized by the involuntary inhibition of verbal communication in specific social
situations. With the evolution of diagnostic criteria, SM has been classified as an anxiety
disorder, and its comorbidity with various developmental disorders has increasingly gained
clinical attention. This article aims to explore the similarities and differences in language
development among children with SM, Autism Spectrum Disorder (ASD), Specific
Language Impairment (SLI/DLD), Emotional and Behavioral Disorders (EBD), and those
from bilingual backgrounds. Through a comprehensive literature review, a cross-disorder
differential analysis was conducted across three dimensions: etiological mechanisms,
language competencies, and social communication performance. The findings indicate that
while ASD and SLI are rooted in organic neurolinguistic deficits, and EBD is constrained
by executive dysfunctions and emotional dysregulation, children with SM possess
relatively intact baseline language skills, with their communicative impairments driven
predominantly by situational social anxiety. Finally, based on a three-tiered prevention and
intervention model, this article proposes interdisciplinary counseling strategies integrating
school-wide prevention, high-risk screening, cognitive-behavioral therapy, and positive
behavior support (PBS) to enhance the efficacy of differential diagnosis and

multi-dimensional interventions for professionals in clinical and educational settings.
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